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Self-assessment of key aspects 
 

KEY ASPECT  GRADE 
Overall Effectiveness  Good 
Leadership and Management  Good 
Quality of Education  Good 
Behaviour and Attitudes  Good 
Personal Development  Good 
Outcomes for Learners  Good 
16 to 19 study programmes  Good 
Adult Learning programmes  Good 
Apprenticeship programmes  Good  
Provision of learners with high needs  Requires Improvement 
   
Higher Education  Good 
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DESCRIPTION OF SELF-ASSESSMENT PROCESS 
The WFCG self-assessment process occurs at every level of the College group and pays important regard 
to the student voice. The WFCG comprises of Langley College, Strode’s College and Windsor College. 
Legacy East Berkshire College comprised of Langley College and Windsor College. 
 
All curriculum teams have reviewed provision against the Common Inspection Framework. An internal 
moderation panel has robustly examined and moderated these judgements and grades.  
 

SUMMARY OF GRADES 

AREA WFCG 
18-19 

WFCG 
17-18 

Strode’s 
College 
2016/17 

East Berkshire 
College 
2016/17 

Overall Effectiveness Good Good Good Requires 
Improvement 

Leadership & Management Good Good Good Requires 
Improvement 

Quality of Education Good Good Good Requires 
Improvement 

Behaviour and Attitudes Good Good Outstanding Requires 
Improvement 

Personal Development Good Good Outstanding Requires 
Improvement 

Outcomes for Learners 
 
 
16-18 Outcomes 
 
 
Adult Outcomes 

Good Good Good 
 
 

Good 
 
 

Good 

Requires 
Improvement 

 
Requires 

Improvement 
 

Requires 
Improvement 

16-19 Study Programmes Good Good Good Requires 
Improvement 

Adult Learning Programmes Good Good Good Requires 
Improvement 

Apprenticeships Good Good N/A Good 

Provision for Learners with 
High Needs 

Requires 
Improvement Good N/A Good 

Higher Education Good Good N/A Good 
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1. CONTEXT 

• The Windsor Forest Colleges Group (The WFCG) mission is to inspire ambition and make a positive 
difference to lives through learning. 2018/19 was the second full academic year of the merged College 
Group that was created in May 2017 after a Type B legal merger. 

 
• From the outset, the intent and rationale of the merger was to strengthen the quality of provision, as 

well as to secure better financial sustainability. The merger created a powerful dual campus sixth form 
college, across Windsor College and Strode’s College with a broad range of A level and BTEC 
provision, and a specialist technical and vocational provision at Langley College.  

 
• Current indications are that the merger is delivering on its strategic aims. In 2017/18 and 2018/19 The 

WFCG achieved Good financial health (measured by the ESFA). Student performance in 2017/18 and 
2018/19 improved or has been sustained and benefited from specialist senior leadership in both 
vocational and sixth form provision. 

 
• During the first two years of merger there have been a significant number of changes including the 

development of new, harmonised systems for the whole college; restructure of leadership areas and a 
comprehensive consultation and successful implementation of changes in staff terms and conditions 
and pay. These changes have been embedded more fully in 2018/19 and have had positive impacts. 
For example, new systems have improved the tracking and monitoring of individual students and 
improved the holistic oversight of students’ programmes of study.  

 
• The vision set out in the Three Year Strategic Plan 2017-2020 remains the right vision and a new three 

year strategic plan has been developed until 2022 in order to move the WFCG forward towards 
achieving its goals. 

 
OUR VISION 2022: MAKING THE DIFFERENCE 
 
Windsor College, Strode’s College and Langley College: 
 

o will nurture and protect distinctive communities for learning and strong quality of education at each 
college; 

o will develop progression pathways across all our colleges; 
o will champion and develop expertise in teaching, learning and assessment; 
o will make our differences our strengths and share excellent practice for the benefit of all our 

students; 
o will build our strength in local industrial priorities, adding value through skills and education. 

 
However, in 2017/18 and 2018/19 there was an unexpected downturn in student recruitment which, in turn, 
brings financial challenges on top of the cost restrictions experienced sector wide; and a needed 
acceleration in the pace of improvement in teaching, learning and assessment. The Strategic Plan themes 
remain, and we consider that we are making good progress. However, unsurprisingly, after only two full 
years after merger, performance at each of the three colleges is variable- some remaining ‘stubborn’ value 
added scores, inconsistent teaching, learning and assessment and some significant teacher and support 
staff recruitment issues. Our contention is that if we get teaching, learning and assessment right, the rest 
will follow.  
 
Therefore, in the revised Strategic Plan until 2022, our strategy incorporates three simple priorities: 
 
 Excellence in learning 
 Excellence in quality of education 
 Sustainability and growth 

 
This report comments on the progress made since September 2018 including progress against the new 
Ofsted measures; results from 2018-19 and the development of new provision. In summary, good progress 
overall has been made in a majority of areas, and the pace of improvement has continued or been sustained. 
Leaders and managers have been proactive in ensuring that the focus remains on quality improvement and 
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the quality of the educational experience for all our learners. The College’s capacity to respond to quality 
improvement challenges has been proactive and consistent processes have been embedded at all three 
colleges. However, the journey of improvement continues, and, despite good evidence of impact, we 
recognize there is improvement required at each college in order to bring overall improvement to outstanding 
to all learners in The WFCG.  
 
The Windsor Forest Colleges Group 

• The WFCG has three main college sites and a number of community venues. Across the three Colleges 
we offer a broad and rich range of provision from entry level to degree for 16-18 year olds and adults. In 
2018/19 the Group served 2842 16-18 year olds, 3409 adults, 491 apprentices, 32 14-16 year olds and 
192 Higher Education students. The breakdown of the 16-18 cohort was 53% male and 47% female. 

 
• Strode’s College is a sixth form college situated on a single site in Egham in north-west Surrey.  The 

College primarily serves the needs of full-time 16-18-year-old students and part-time adult students who 
live in the boroughs of Runnymede and Spelthorne.  The College attracts a significant number of students 
from London Boroughs, Surrey and Berkshire.  In 2018/19 the 16-18-year-old cohort comprised of 45% 
males and 55% females, with 21% of the students identifying as BAME in comparison to the local 
population figure of 5%. The College has strong links with its six partner schools in Runnymede and 
Spelthorne, which provide approximately 50% of its students. 

 
• Langley College is a further education college situated on a single site in Langley, Berkshire. The College 

primarily serves the needs of full-time 16-18-year-old students, part-time and full-time adult students and 
Apprentices who live in the areas of Slough, Windsor, Maidenhead, South Bucks and West London. In 
2018/19 the 16-18-year-old cohort comprised of 64% males and 36% females, with 43% of the students 
identifying as BAME. The College has strong links with secondary schools in Slough and RBWM. 

 
• Windsor College is a small sixth form college situated on a single site in Windsor, Berkshire.  The College 

primarily serves the needs of full-time 16-18-year-old students who live in the boroughs of Slough, 
Windsor and Maidenhead.  In 2018/19 the 16-18-year-old cohort comprised of 39% males and 61% 
females, with 32% of the students identifying as BAME.  

 
• There is a strong culture of pastoral care which is led by the Assistant Principal Student Services. The 

tutorial set up is different at each of the colleges to ensure that we meet the needs of learners. All staff 
are committed to the provision of a safe and healthy environment and equality of opportunity. The WFCG 
complies with child protection and safeguarding legislation and has fully embraced the Equalities Act 
2010 and the General Duty of 2011. 

 
• The WFCG Adult Learning provision consists of funded and fully costed courses including a very large 

programme of ESOL and English and maths courses. Adult Learning takes place at all three colleges 
during the daytime and in the evenings, as well as at a number of outreach centres in the local community.  

 

 

 

 

 

 

 

 

 

2. EXECUTIVE SUMMARY SELF-ASSESSMENT 
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The 2018/19 WFCG SAR shows the second year of progress within the merged college group and an 
evaluation of progress and grading.  
 
We recognize that our journey to improvement is on going and the three separate college sites are at 
different stages. However, cross-group working, and sharing good practices helps to identify common 
emerging key strengths and areas for improvement. 
 
What is it like being a learner at the Windsor Forest College Group? 

A majority of our learners enjoys their time at the College and wants to do well in their studies. They work 
well together and most benefit from a harmonious and vibrant working environment. Learners feel safe at 
College and have a good understanding of how to keep themselves safe. A majority of learners and 
apprentices are positive about the quality of teaching and training they receive with some learners reporting 
the benefits of exceptionally experienced teachers who plan well-structured and logically ordered activities 
that inspire them and build on learning that has gone on before. Attendance is good and learners understand 
the importance of high levels of attendance and punctuality. Learners who have high needs and study on 
academic and vocational courses or courses focusing on the development of their independence and skills 
receive good levels of support. A high proportion of learners move into further learning or employment with 
progression to higher education especially high at the sixth form. 
 
Curriculum Intent 

The WFCG curriculum intent is underpinned by our vision and strategy, formed at merger. Our merger in 
2017 was driven by a clear and ambitious strategy to serve our different students and communities 
through the development of different specialist curriculum routes at each of our three colleges. Each 
College is a special and distinctive college community of learning. Together, all three colleges form a 
unified community of practice, underpinned by consistent and strong quality improvement policies and 
practices.  
 
 

 



7 
 

 
The strategic whole college intent has been well understood and articulated in the strategic plan: 
 

• A strong, specialist dual campus sixth form college curriculum across Strode’s College in Egham 
and Windsor College that offers our students and communities high quality A Level and BTEC 
routes. These are combined with a distinctive sixth form college culture, and an ethos of 
independence, to prepare our students for transition to higher education and employment  

• A professional and technical curriculum, including apprenticeships and higher education, at 
Langley College which inducts our students into diverse vocational settings and provides 
progression routes for entry into high value careers  

• A strong adult learning culture and community that encourages students to fulfil their potential and 
enables adults to succeed and progress  

• Across the Group, a curriculum that responds to the local industrial priorities, adding value through 
education and skills  

• Across the Group, a curriculum that offers opportunities to develop independence, self-reliance, 
confidence and active citizenship through learning, student engagement or wider opportunities  

 
The WFCG offers a broad range of courses from entry level to level 6 with specialisms at each college to 
meet the different needs and ambitions of our local learners, businesses and communities. Our curriculum 
choice is shaped by market demand and LEP priorities (Berkshire and Surrey). Our holistic approach to 
the quality of education nurtures our learners, encourages independence and provides progression routes 
to further and higher education and better employment and training opportunities. An important feature of 
our curriculum is investment into a strong learner voice presence including an active Students Union at 
each of the three colleges. 
 
At departmental and course level there are detailed curriculum plans justifying choice. In the better plans, 
these clearly link to identified local industry priorities. Most teachers can clearly describe their curriculum 
intent and sequencing choices, linking them strongly to the needs of learners. 
 

KEY STRENGTHS 

Quality of Education 

• The Achievement Rate for all long and short courses has been sustained at over 82% for the last four 
years for over 7,500 leavers against a national average of 79%. At Strode’s College, 16-18 year olds 
achieved an 84% Achievement Rate for all long courses, 5% above the national average and Langley 
College has sustained an Achievement Rate at over 85% for four years for all short courses for nearly 
1800 leavers. The Achievement Rate for 19+ leavers was sustained at 84% performing 5% above the 
national average. 71% of departments Achievement Rate was above the national benchmark of 79%.  

 
• The Basic Skills English and maths provision Achievement Rate for 16-18 learners across the Group 

was 64%, performing 4% above national benchmark and improved by 5% from 2017/18. The WFCG 
English pass rate (9-4) for 2018/19 is above other providers at 34% compared to 28%. The WFCG is 
ranked 82 out of 234 providers. The WFCG Maths pass rate (9-4) for 2018/19 is above other providers 
at 33% compared to 19%. The WFCG is ranked 79 out of 236 providers. (MiDES 2019) 
 

• The ESOL provision Achievement Rate for 16-18 learners was 91%, performing 7% above national 
benchmark, improved by 11% from 2017/18 and is at its highest level for four years. 

 
• The Higher Education Achievement Rate has been sustained at 95% and the Group achieved a 

successful QAA Inspection in September 2019 with four areas met with high confidence. 
 
• The Pass Rate for BTEC courses at Level 3 was 98% with Strode’s College sustaining 100% for the 

fourth consecutive year and Windsor its second year. The BTEC (D*/M) grades was for 16-18 year olds 
was 91% with all learners at Windsor College achieving 92% and at Strode’s College achieving 96%. 
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• The quality of teaching, learning & assessment continues to improve with the Value Added score for 

BTEC courses at Langley College a grade 3, showing a two-grade improvement from 2017/18 with all 
Extended Diploma courses achieving in the top 25% nationally. The sixth form BTEC provision Value 
Added scored a grade 4 and high grade achievement was 72% at Strode’s College.  

 
• In the sixth form provision Strode’s College learners performed 2% above the cohort prediction with 

learners in Art, Design and Media exceeding target by 32%, Humanities by 14%, Sport, Travel and 
performing Arts by 10% for all types of level 3 provision. At Windsor College, learners exceeded the 
cohort prediction by 7% with Creative Arts learners exceeding target by 28% and Humanities by 14% 
for all level 3 provision. 

 
• Apprentices on the majority of frameworks or standards make swift and sustained progress from their 

starting point. Timely achievement on Construction programmes (37% of provision) is excellent at 72% 
(20% ahead of benchmark) and overall achievement in Construction is very good at 72%, ahead of the 
benchmark by 7 percentage points. 

Personal Development, Behaviour and Attitudes 

• Personal development, behavior and attitudes are strong with effective college based support 
ensuring that all learners are valued and supported with a majority of learners make consistently strong 
progress from different starting points, developing employability and higher level skills including skills 
relating to work readiness. Learners are well prepared for the next stage of their education, training or 
employment having attained relevant qualifications from their programme of study. Learners value and 
enjoy their learning and teachers effectively assess their starting points to ensure positive progress is 
being made. They are confident and self-assured in their programmes of study and take pride in their 
achievements in the college or in the workplace. 

 
• 16-19 study programmes offer learners the opportunity to build confidence, including a well-resourced 

work experience scheme for vocational learners, which has resulted in learners experiencing high quality 
placements, increasing their employability. A majority of college staff are bold and ambitious and help 
students understand and debate British values through a well-prepared tutorial programme and strong 
learner voice arrangements encouraging open and mature debate. 

 
Leadership and Management 

• Leadership and Management have been ambitious in leading the cultural change with a focus on 
improved student outcomes, improved quality assurance processes and raising student and staff 
expectations in line with The WFCG values. The focus has been on developing specialist leadership 
skills to better meet the needs of each individual college and teachers have improved their teaching and 
learning, which has resulted in improved or sustained achievement levels in a majority of SSA’s. 

 
• Leaders have high expectations of staff and students with a focus on improving provision and reducing 

the achievement gaps in identified areas. Provision has been planned to meet the local and national skills 
requirements, working closely with the local LEP. 87% of apprenticeship funding, 83% of adult funding, 
95% of HE funding and 74% of 16-18 year old funding is spent on industrial priorities identified by local 
LEPs. 

 
AREAS THAT HAVE SIGNIFICANTLY IMPROVED 

• Students’ progress from their starting points has been sustained or improved significantly across 
a majority of academic and vocational provision. 
 
o The Pass Rate was good at 91% for all courses by department with Strode’s and Windsor colleges 

both achieving 4% higher at 95% overall. The A Level (A*-C) grades Pass Rate improved by 3% to 
65% for all ages against a national benchmark of 74%. 
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o Retention was strong at 88% for all departments with Langley performing 1% higher at 89%. High 
levels of attendance have been sustained at 88% across the provision with the sixth form provision 
exceeding college targets at 93% due to more consistent monitoring and compliance. 
 

o The A level high grades (A*-B) Pass Rate improved by 3% to 37% for all ages, with 12 subjects 
performing above the sixth form benchmark of 45%. Strode’s College improved by 1% to 39%. At 
Strode’s College 5/7 departments exceeded cohort expectation for high grades. 
 

o The BTEC high grades (D*/D) Pass Rate was 52% for 16-18 year old learners with Strode’s learners 
achieving 20% higher at 72%. At Windsor College 66% of departments exceeded cohort prediction 
with Creative and Visual Arts performing 28 %points higher than expected. 
 

 
• The Group’s performance at GCSE English and maths sustained at or above benchmark for a 

third year.  
 

o Across The WFCG, 828 16-18 and 239 adults completed GCSE English and/or maths with 
performance for all ages improving by 2% to 83%, which is 2% above benchmark. 16-18 
performance at Windsor College achieved 7% above this at 90% and Strode’s College achieved 
93%, which is 11% above benchmark. Adult performance improved by 1% from last year at 83%, 
which is 2.5% above the national average. At Windsor College 19+ learners achieved 100% in both 
GCSE English and maths. Langley College provides GCSE English and maths to over 700 learners 
and achieved an 82% overall Achievement Rate, which is 1% above benchmark. 
 

o The WFCG GCSE high grade (9-4) Achievement Rate for English and maths was 34%, 2% below 
college target and national benchmark for 16-18 year olds. However, this was 14% above the low 
national resit benchmark. Learners at Windsor College achieved 62% overall, 26% above 
benchmark. At Strode’s College, all learners achieved at 60% for GCSE English, 24% above 
benchmark and 39% in maths, 3% above benchmark.  

 
o 19+ learners performed 18% higher than 16-18 learners in English and maths combined at 48%, 

which is 12% above benchmark. The high grade Achievement Rate at Langley College was 48%, 
20% higher than 16-18 learners and 12% above benchmark. At Windsor College 19+ learners 
achieved 72% high grades in maths and 16-18 learners achieved 56% in GCSE English. 

 
• The Group’s leadership and management have improved the quality of education for learners. 
 

o The culture of leadership and management has created greater consistency and clarity and resulted 
in more subjects improving or sustaining learner outcomes, greater consistency in the use of 
monitoring processes and the majority of staff promoting an ethos of learning and aspiration. 

 
o Leadership and management of quality assurance and improvement processes has led to better 

in year monitoring of student progress and provided managers and Governors with a reliable 
understanding of teaching, learning and assessment. 

 
o The awareness and advancement of equality and diversity has significantly improved, including 

taking increased opportunities within teaching and learning and taking opportunities to foster and 
develop employability skills and attributes. Investment in infrastructure to support work experience 
led to a significant improvement in the proportion of students successfully completing work related 
placements. Investment in resource and infrastructure to support Safeguarding, Prevent and 
British Values has resulted in increased training and awareness for staff and students and 
innovative strategies in place, including new on-line resources for students. 

AREAS FOR IMPROVEMENT IN 19-20 ACTION PLAN 

Quality of Education and Outcomes for Learners 
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• Improve the consistency of delivery of high quality teaching and learning measured by improved learner 
satisfaction and outcomes for learners, by improving teachers’ skills, confidence and knowledge through 
investment in support and sharing good practice at a department and college level. This will ensure that 
all achievement rates in all provision areas continue to be above national average. 

 
• Improve value added on A level and vocational programmes, which remains too low and inconsistent 

for some courses, by teachers delivering sufficiently demanding activities and checking students’ 
learning thoroughly through written feedback on assessed work. This must guide students on how they 
can improve their work further to gain higher grades. 

 
• Ensure more 16-18 learners achieve English and maths high grades (9-4) at or above college and 

national benchmark of 36%, with improved levels of attendance at Langley College. 
 
• Improve A Level retention in the sixth form provision to improve the A Level Achievement Rate to be at 

or above the national benchmark of 92%. 
 
• Improve vocational achievement to above national average, particularly in Construction and Engineering 

including improved levels of attendance 
 
• The Achievement Rate of learners with LLDD to be in line with learners without LLDD and in line with 

national benchmarks across all areas of the WFCG provision. 
 

• Improve the teaching and learning and curriculum delivery on the discrete high needs provision. 
 
Leadership and Management 

• All staff to embed consistently an ethos of learning and aspiration to extend and deepen students’ 
knowledge and understanding to improve the students’ educational experience. To support, identify and 
increase sharing of good practice in teaching, learning and assessment in curriculum and subject areas 
staff will set and monitor clear and achievable targets for all learners and provide clear and constructive 
feedback on written work (including spelling, punctuation and grammar) and identify ways learners can 
improve work further. 
 

• To develop the leadership structures and support managers in their development as managers of teams 
to provide high levels of service for all students through staff recruitment activities to redress ‘hard to fill’ 
specialist posts in teaching and management, particularly in Construction and Engineering. 

 
• To improve the focus of the department self-assessment reports on key improvement areas with clearly 

identified and measurable impacts on the quality of education that focus on the learners and their 
learning and is accurately and consistently measured. 

 
• To build on existing good practice to develop outstanding arrangements for safeguarding, Prevent and 

British values and develop further the student voice activities to aid quality improvement and the 
development of skills and knowledge for effective citizenship. 

 
• To extend engagement with feeder schools offering more curriculum based activities to improve student 

recruitment at 16-18 in line with The WFCG strategic plan. 
 
Personal Development, Behaviour and Attitudes 

• To improve attendance and retention levels to meet or exceed college target of 92% and further develop 
the Core Studies personal tutoring programmes for all full time students to promote learner progress, 
achievement, wellbeing and wider personal development. 

 
• To ensure all learners, including Apprentices and Evolve learners, develop a secure and confident 

understanding of the ways in which to keep themselves safe especially from radicalisation and 
extremism, including digital safety. 
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• To ensure all vocational learners and a high proportion of academic learners can benefit from work 

experience or work related learning in line with the college strategy. 
 

 

  



12 
 

3. SUPPORTING EVIDENCE 
 

LEADERSHIP AND MANAGEMENT: GRADE GOOD 
 
• Leadership and management are Good. Governors, leaders and managers have created a positive 

culture, pursued improvement for all learners, and communicated this successfully to staff.  
 
• Governors effectively monitor teaching and learning and student outcomes, holding managers to 

account. Reporting to governors is clear and detailed, allowing good challenge and scrutiny. 
 
• The College has raised its expectations of senior and middle managers and put in place effective 

improvement strategies that have led to improvements in the quality of teaching and learning. As a 
result, over 70% of departments have been graded good or better for overall effectiveness. 

 
• The College has a well thought out set of strategies to tackle ‘hard to fill’ management and teaching 

vacancies which have been an increasing trend. These include the implementation of a new teaching 
staff contract and investment in QTLS and teacher training. These strategies continue into 2019/20 as 
the pressure on these hard to fill vacancies continues for the sector at large. 

 
• Leaders and managers are well informed about the College’s performance and know its strengths and 

weaknesses.  Measures in place regularly monitor students’ progress against their targets and have 
been effective in improving learning outcomes. The measures include: termly departmental review 
meetings with senior leaders; regular Alps monitoring reports and the up-skilling and training for all staff.  
This has resulted in more staff being aware of how each of their courses is performing compared to 
national benchmark, enabling them to have a much greater focus on each student meeting their 
statistical target grade and how feedback can help each student improve.   

 
• The self-assessment process is embedded and reports have become more accurate and evaluative, 

based on a good range of evidence and include good consideration of students’ views.  Improvement 
plans are reviewed termly to encourage reflection and evaluation by curriculum and support managers.  
Managers use comprehensive data analysis to identify underperforming courses, subjects and teachers.  
The process is supported by the active involvement of the governors with the overall judgements about 
the performance of departments agreed in the Autumn term for all curriculum and support departments.  

 
• Quality Reviews are led by each Assistant Principal when managers are held to account through 

interrogation of data at every level, analysed by equality groups, course and individual. This has led to 
improved monitoring and reporting to governors and swift interventions and in-year improvements. The 
quality reviews also identify poor in year progress and prompt any in year change of strategy required. 

 
• Managers use the good practice from one curriculum area to build a process for tracking individual 

learners’ progress across the college. This had a positive impact on improving or sustaining good 
learners’ outcomes, most notably in vocational areas where value added is good (4) in the sixth form 
provision and excellent (3) at Langley College. 

 
• Attendance has been sustained at 88% overall but four departments at Langley College are significantly 

below target including English and maths at 67%. Managers use data to monitor attendance frequently, 
and a majority of teachers take action to deal with poor attendance. Staff have high expectations of their 
learners and managers are taking decisive action to ensure that learners’ progress and outcomes 
improve through higher attendance, raised standards of work, and achievement of predicted target 
grades. 

 
• The WFCG invested in training its own managers and a Head of Teaching and Learning role is new 

from September 2019. This will improve the consistency of support provided for staff and managers to 
drive the improvement of teaching, learning and assessment at Langley College. The manager led 
Learning Walks have resulted in a more consistent monitoring of the quality of teaching and learning 
and an improved praise culture. The outcome of the quality processes has been a much clearer 
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understanding of the strengths and weaknesses of T, L&A in courses and clear action plans for 
improvement at curriculum department level.  

 
• Leaders and managers use the Professional Development Review (PDR) process to assess and monitor 

teacher performance and professional development. Staff performance is measured through 
observations and frequent, themed learning walks. Managers effectively target annual staff development 
activities on key areas for improvement and ensure that in the SAR and PDR they use information from 
lesson observations, learner feedback and learner outcomes.   Teachers share good practice through 
department meetings, formal INSET sessions and peer observations. The College has run its own 
annual Teaching, Learning and Leadership conference with keynote speakers and focus on improving 
teaching and learning through sharing good practice and supporting learners to develop their resilience. 
In 2019 the sixth form provision started on its journey to bring in VESPA skills to key curriculum areas. 

 
• All learners are placed on the appropriate English and maths courses related to their qualifications on 

entry.  Results in GCSE English and maths still vary between the three colleges; this is reflective of the 
types of learners and size of provision at each of the colleges.   Learners who are not able to access a 
GCSE course are placed on functional skills Level 1 programmes to help them acquire the relevant skills 
to progress onto GCSE. Additional support is offered in GCSE lessons by Learning Assistants who 
support identified learners 

 
• Leaders, managers and governors collaborate well with employers and partners to ensure that the range 

and content of the provision aligns to the economic priorities of the locality and region. This has led to 
increased opportunities for learners to move into or remain in employment following completion of their 
programmes. Employers praise the college’s approach and value the individualised programmes 
available to meet their needs. 

 
• The College has effective links with a range of outside agencies and organisations and this enhances 

enrichment activities and helps students to broaden their experience.  A partnership scheme with Royal 
Holloway gives students additional opportunities to experience university level study and support them 
to make the effective applications to Higher Education Institutions.  Links with partner schools are strong 
and support smooth transitions for students.  However, as more students are coming to the colleges 
from outside the area and make up approximately 50% of the cohort, it is even more challenging to 
maintain high quality relationships. 

 
• The WFCG has a Matrix Careers and Employability Department (accredited in 2019) which offers 

impartial information, advice and guidance at all stages of the learners’ journey and supports effective 
progression.  Students are given access to a wide variety of employers and links to universities are 
good, with a number attending events throughout the year. Students are encouraged to take on 
additional activities as part of their programme of study, which develop employability skills and support 
their career aspirations.  Destination data and the monitoring of learners to secure appropriate 
destinations is robust. 

 
• The Group Principal and CEO, governors and senior leaders have a clear vision for The WFCG, which 

has been communicated well to staff and students.  The WFCG Board has a good understanding of 
learner performance and its main strengths and areas for improvement and receives a good range of 
clear and comprehensive reports.  Students make a full contribution as governors and through their 
participation in a vibrant student parliaments and very effective student liaison committees. 

 
• The WFCG sets equality objectives linked to student outcomes and areas for improvement.  Progress 

and impact are closely monitored throughout the year, with regular reports discussed at governor 
committees.  Equality and Diversity is advanced through curriculum and tutorial delivery and College-
wide events.  Managers monitor performance data to ensure that all students have an equal opportunity 
to succeed. 

 
• Governors’ arrangements for safeguarding are effective. The link governor is suitably knowledgeable 

and experienced, providing good support and challenge to the designated safeguarding lead. Governors 
understand their statutory duties and discharge these effectively.  
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• The arrangements for safeguarding are effective. Managers are diligent in ensuring that The WFCG 
meets its statutory responsibilities. Learners feel safe and know whom to contact if they are worried 
about their own wellbeing, or that of others. Leaders communicate the responsibilities for safeguarding 
and learners’ welfare well to staff and learners. Teachers are well supported with any concerns about 
learners’ safeguarding and welfare by specialist support staff. Leaders and managers have good 
relationships with specialist external agencies, including social services, the police and the local 
‘Prevent’ board. They keep effective and detailed records. 
 

• In the student survey for 2018-19, 97% of students reported that they felt safe at each of the colleges 
that are part of The WFCG. 
 

• Senior leaders have developed an agreed set of arrangements to promote British Values and 
understanding of the Prevent Duty amongst staff and students is good, alongside the debates around 
Prevent and British Values that are explicitly explored through the Core Studies programme for full time 
students. Students have a very clear understanding of how to stay safe online and know how to protect 
themselves and their peers from radicalisation and extremism.  Managers reinforce messages regularly 
supported by eye-catching and thought-provoking posters designed by students. 

 
• Managers and governors comply with Safer Recruitment practice and a comprehensive single central 

register of staff, externally audited during the year. The WFCG has robust procedures for trips and visits 
and visiting speakers and a safeguarding and Prevent action plan. This is monitored through the cross 
college Safeguarding Committee and reported to the Group Principal & CEO by the Designated 
Safeguarding Lead. 

 
• Financial health and management is very strong and graded good. There has been regular and effective 

scrutiny by governors and clean audit reports received throughout the year. Governors have secured a 
strong financial base for the college and, as a result, have been able to invest in industry-standard 
equipment and resources that help learners to develop their skills and widen their experience in 
preparation for employment. 
 

• All learners benefit from excellent specialist, industry-standard resources and from high-quality 
accommodation that support their learning in vocational and academic areas. Extensive access to high-
quality information technology supports a good number of independent learning opportunities for 
learners. 
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QUALITY OF EDUCATION: GRADE GOOD 
 
• The Quality of Education is Good with 75% of all curriculum departments self-assessing themselves as 

good or outstanding and 100% of the support departments. Leaders and managers have led on focused 
improvements in teaching, learning and support to improve the overall learner experience. 

 
• Leaders and managers have implemented a range of improvement measures to develop staff skills and 

boost learners’ progress, and these have improved the quality of provision and learners’ outcomes in a 
majority of areas.  

 
• The leadership and management of The WFCG curriculum departments is strong with 75% graded good 

or better, with  all Strode’s leaders all self-assessing as good or better. This strong leadership has led 
to improved learner outcomes, especially in vocational areas. Progression levels to university, 
apprenticeships, further study or sustained employment are high and result in learners going onto 
positive destinations. 

 
• Staff record and review students’ progress, enabling students to reflect and comment on their own 

progress.  As a result, students gain a good awareness of their target grades and know what they need 
to do to achieve them.  Assessment of students’ needs at the start of their courses is accurate and all 
students are set appropriate target grades for their examinations based on the national Alps scheme.   

 
• Students value highly the support given to them by their teachers that helps them move successfully 

from GCSE to Level 3 programmes of study.  This effective personal and academic support is offered 
in both the curriculum and tutorial provision, both in and outside the classroom and is implemented 
through different models at each college. 

 
• The Assistant Principal Student Services has overall responsibility for tutorial provision for all full time 

students with college level responsibility led by the Heads of Tutoring. This has resulted in improved 
tutorial plans and delivery including the use of ILPs to better monitor student progress. The introduction 
of ProMonitor in August 2018 meant that this area of focus has been at the centre of our holistic tracking 
and monitoring of students. 

 
• Teachers and managers increasingly monitor the progress of study programme learners through their 

core qualifications. They know with increasing accuracy which learners are falling behind and why, for 
example due to poor levels of application or attendance, or because of personal difficulties.  

 
• The WFCG lesson observation scheme reported 84% of lessons to be good or better following the first 

observation, an improvement of 3% on 2017/18. This figured improved to 89% following re-observation. 
By the end of the year, this was broken down as 100% at Strode’s College, 83% at Windsor College 
and 80% at Langley College. The managers completed 358 learning walks with feedback given to staff 
on strengths and areas for improvement. 149 Peer Learning Walks were also recorded and linked to 
how each individual could improve their teaching further. 

 
• Lessons that are Good or better are well planned and respond effectively to the needs of individual 

students, with the setting of clear learning objectives that ensure students’ progress is at or above their 
expected level.  Most teachers effectively plan learning so that it is well matched to learners’ individual 
needs and enables students to develop their independent learning skills through frequently set and 
marked homework. 

 
• The use of Learning Technologies is used well, including Moodle and Planet e-stream, and all 

departments use this to develop and encourage independent learning.  Students have a high regard for 
and make good use of online resources available in and outside the classroom. 

 
• The quality of assessment feedback has improved but is not yet consistent across all areas of provision. 

This remains an area of focus across The WFCG as different systems are used to monitor and track 
student performance depending on the type of provision. 
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• Teachers are very effective in developing students’ understanding of the technical aspects and use of 
subject specific language, which equips them to be successful in their exams and prepares them well 
for work.  Students work with real purpose and develop good practical skills. 

 
• A majority of learners’ report that they enjoy their learning and are fully engaged on their programme of 

study, although the retaking of English and maths can be challenging for some learners. They mostly 
model attitudes and behaviours appropriate to their vocational sector, for example hospitality learners 
wearing smart chef whites and hats, referring to their cooking teacher as ‘chef’, or, in hair and beauty, 
wearing salon-style clothes and/or professional uniforms. Teachers emphasize frequently the 
expectations and responsibilities of learners when they will be working in the sector. 

 
• Staff demonstrate experience in identifying learners’ needs and providing appropriate support. Level 1 

learners who are new to the College have a one to one interview with a Learning Coach to identify areas 
of concern, and learners who have already identified needs are assessed and support is put in place as 
early as possible to maximise their chance of success. Qualified learning support assistants contribute 
effectively to students’ learning in lessons. Within the Learning Centres support is provided on areas 
such as time management and essay writing techniques.   
 

• Teachers use work experience or work related activities well to prepare learners for employment in 
hospitality and hairdressing as well as in the more traditional vocational and A level courses. 

 
• Good differentiation of student abilities is evident in most teaching and teachers show confidence in 

stretching the most able and supporting the weaker students. Support for individual students is effective 
with staff providing additional help and support. Extra support classes are offered in most departments 
to support students’ preparation and revision for external examinations.  Specialist assessment for 
students with learning difficulties and/or disabilities (LLDD) is prompt and well organised in an effectively 
managed Learning Support department.   

 
• There is good identification of additional learning support needs particularly for Foundation and Level 1 

provision. 1,803 learning support interviews took place with support being identified for 1,573 learners 
of these, 297 undertook screening for access arrangements. Access arrangements were also organised 
for 60 High needs EHCP learners. 

 
• Effective monitoring of learners with an EHCP (145 with an EHCP – 60 High Needs) ensures that funding 

is used to develop their independence and future steps. This has resulted in the department feeding into 
relevant PEP meetings and assisting Student Services to coordinate liaison with external parties related 
to the learner. Throughout the year, regular mentoring meetings took place and review meetings were 
arranged for all learners. Learner outcomes and transition into other provisions has been tracked and 
shared with each LA. The College has strong links with The Gateway (who now refer their learners into 
College) Ways into Work. Two learners progressed into supported internship with The Hilton and 
Johnson and Johnson. 

 
• Teachers and support staff promote good awareness and understanding of health and safety in practical 

workshops. For example, learners wear the correct personal protective equipment in plumbing and 
carpentry workshops, brickwork learners are aware of the risks of working at height on scaffolding, and 
carpentry learners use sharp hand tools carefully and safely. 

 
• Learners appreciate and benefit from the availability of e-tablets and laptops that they can borrow to 

research projects and assignments outside of the classroom. They also benefit from a good range and 
quality of resources in the learning resource centre. 

 
• All teachers are appropriately qualified and all new teachers are allocated a mentor and have support 

through the NQT/QTLS programme. All new staff are monitored through effective probation procedures 
and supported to ensure they meet the standards expected of them.   

 
• The College delivers an inclusive programme of impartial and high quality information, advice and 

guidance, including access to experiential careers advice that extends beyond the student body into the 
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wider community reaching over 11,000 young people. Embedded new technologies into services and 
delivery to engage young people through interactive platforms such as Unifrog empower them to make 
the right choices to reach their full potential 

 
Learner Surveys 

 
• There were 1358 respondents to the FE Choices survey from November 2018 to May 2019. The WFCG 

achieved 50% of all areas to be above the national benchmark of 85%. 
 

National Learner Satisfaction Survey 
• The WFCG scored 75.3% in the ESF Learner Satisfaction Survey, which is good. 

 
National Employer Satisfaction Survey 
• The WFCG scored 80% in the National Employer Survey, which is excellent. 

 
The WFCG Induction Survey  
• 1568 learners in TWFCG responded and completed the on-line induction survey.  The key messages 

are: 
 

o 94% agreeing that they feel safe at the College. 
o 97% feeling respected at their College. 
o 94% enjoying their lessons 
o 89% received information to help them choose the right course 
o 96% felt supported by their teachers to settle into the College. 

 
• Overall attendance is good at 88% in curriculum areas including English and maths, with the sixth form 

provision achieving 92% or above.  Attendance campaigns and regular holistic monitoring have proved 
to be effective measures in tracking student attendance in 2018/19. 
  

• Information, advice and guidance provides outstanding areas of practice in the sixth form provision and 
these effective processes are being implemented throughout The WFCG. In 2018/19, the progression 
rate from year 1 to year 2 was 88% at Strode’s College.  Teachers and support staff provide excellent 
support, advice and guidance on careers and higher education; student progression from the College 
to university, employment or further training. In 2018, over 62% of our students at the sixth progressed 
directly to HE with an improving picture of success for students getting places in middle to higher tariff 
providers.  The support for progression to higher education is well organised, including trips to 
universities and Higher Education (HE) fairs across all colleges.  

 
• Strode's College has a robust Aspire programme and 50 students secured places at Russell Group 

Universities, including Oxford.  The HE partnership and progression role created has helped to develop 
more links and opportunities with Higher Education Institutions including RHUL 

 
• Students on vocational courses have suitable opportunities to participate in work experience to develop 

their employability skills.  Work-related learning on the majority of vocational programmes is good, with 
visits and speakers used to complement the curriculum work.  The WFCG offers a range of activities 
designed to enrich students’ programmes and develop their personal and social skills.  These include 
at the sixth form, a popular student ambassador scheme, a student-led choir, an eco-group and Science 
clubs that complement events organised by the Student Union linked to charities and awareness raising 
days e.g. Black History Month, World AIDS Day, International Women’s Day and LGBT History month. 
An external work placement opportunity has been successfully run for the Level 2 learners this year 
with very positive feedback from learners and employers. 

 
 

 

 

BEHAVIOUR AND ATTITUDES: GRADE GOOD 
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• Behaviour and attitudes is Good with 75% of curriculum departments and all support departments self-
assessing themselves as good or outstanding. Leaders and managers have pursued improvement for all 
learners and communicated this successfully to staff. 

 
• Students are supported by comprehensive, wrap around support services, which keeps them on 

programme and helps remove barriers to learning.  This has contributed to improving levels of attendance 
and, punctuality measured against a college target of 92%. Strong departments include the sixth form 
provision, Health and Care, IT, Hospitality and Sport in the FE provision. Attendance on English and 
maths at Langley College was 67%, 4% below the target set of 72%.  

 
• Retention target at 92% was exceeded by ten departments with The WFCG overall retention rate at 88% 

overall. The highest retention was seen at Langley College at 89% with English and maths provision 
securing 89%.  At Windsor College retention was significantly below target at 79%. This was due to the 
progression rate on the two-year linear A level courses, which had an impact across all departments. 
Retention at Strode’s College was 89%, 1% above The WFCFG overall rate with the Science and Maths 
departments higher at 92%. 

 
• Staff create supportive, welcoming and a safe environment for students at each college, which helps 

them to feel valued, respected, and enjoy their time.  Each college is a safe place to learn and 
safeguarding measures are securely in place with regular training and updates for staff. The WFCG has 
a strong culture of mutual respect and tolerance and equality and diversity is promoted in curriculum, 
tutorial and cross college activities.  

 
• Students’ behaviour is good to excellent across the different college sites. There are more cases of 

misconduct at Langley that are addressed using student management procedures, including ‘Standards 
for Success’ aligned with the new College values. 99% of students surveyed at the end of their course 
stated that they were treated fairly and that the College promotes equality and diversity.   

 
• At Strode’s and Windsor Colleges, all Level 2 students participated in a learner-led Respect Project run 

through the tutorial sessions. This project, now in its fifth year for Strode’s College, builds on previous 
work funded by Paul Hamlyn and Active Citizens FE. The project explored the issues of respect, public 
speaking and active citizenship and culminated in a cross college sixth form event of performance 
activities and presentations organized by the students and attended by more than 150 people, including 
governors, parents and students and staff from feeder schools. Plans are underway to introduce a similar 
project in the next academic year into Langley College providing a great opportunity for cross college 
cooperation. 

 
Personal Tutoring 

• Personal tutors support full time students to be successful through a structured Core Studies programme 
of tutorial activities (differentiated by year, level and college) delivered through a blend of group sessions 
and scheduled one to one meetings. In group tutorial sessions there is a dedicated section called ‘hot 
topics’.  This allows discussion of topical issues of concern to students.  Examples of issues discussed 
include county lines and modern slavery, Brexit, digital safety, and sexual exploitation in relationships. 

 
• Students are mostly positive about the tutorial programme, particularly in the sixth form, and they benefit 

from work on digital safety and the opportunity to examine issues related to health, safety and wellbeing.  
For example, all new students at the sixth form go on a one-day ‘safe drive stay alive’ event run by the 
police/fire brigade. The issue of resilience and stress is looked at as part of tutorial and students are 
referred to the Learning Support Team or external services, as appropriate, for additional help. Personal 
tutors across all three colleges received training on supporting students at the front line with mental health 
issues. A pilot using the VESPA approach is being rolled out across the college in 2019-20 and will 
support students to understand the characteristics of successful students and how to improve academic 
performance. 

 
• Most students value highly their one to one meetings with their tutors and teachers, saying that they 

support their academic success. Over 75% of students across the three colleges agreed that their tutor 
had supported them to stay at college and with personal issues. Over 85% of students agreed that 
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tutorials supported them to be aware of college life, current affairs and develop skills to help them be 
successful at college. 

 
• Tutors encourage all students to set and review targets, including attendance and punctuality, and these 

are linked to job readiness alongside our attendance campaigns. Employability is embedded in the 
tutorial scheme of work and includes the development of CVs, interview techniques and identifying 
transferable skills. At Strode’s College, in the parents’ end of year survey, 75% said the pastoral support 
at the College was outstanding or very good, and 95% expressed satisfaction with the overall experience 
of the College. 

 
• The WFCG implemented a new ILP system in September 2018 following extensive preparatory work to 

customise the new system as well as train staff to use it. This system ensures that there is more effective 
tracking of student progress, including sharing important information across staff and empowering 
students to take greater control of their own success, particularly through self-reflection and more 
systematic target setting opportunities.  

 
• Students value the resources in the Learning Centre. At Langley and Windsor there was over 120,000 

student interactions recorded through the Learning Centre in 2018-19. Over eighty thousand student 
visits were recorded to the Strode’s Learning Centre in 2018-19 and 89% of students agreed that the 
support offered through the Learning Centre helped them improve their work and progress in their 
studies.  At the sixth form, this included the opportunity to book one to one support sessions including 
for study skills (over a 1,000 sessions were delivered) with qualified Learning Assistants.  

 
Safeguarding 
 
• There is a team of experienced and well qualified safeguarding officers across the College led by the 

Head of Safeguarding and Well Being, who ensure there is effective collaboration when discussing 
vulnerable students and taking proactive steps to support them. The Safeguarding Team has developed 
strategies to support vulnerable students, which include internal case reviews, closer liaison with teaching 
staff and external agencies. The strong profile of the Safeguarding Team means students are aware they 
are supported and know how to approach Student Services.  

 
• In 2018-19, 86 safeguarding issues (involving over 400 hours of staff time) were dealt with swiftly and 

effectively, with 94% of students saying they feel safe and supported and are appreciative that issues, 
including bullying, are dealt with proactively. At the sixth form, Fitness to Study procedures and 
associated meetings are offered for students with mental health issues.  These meetings ensure that an 
effective support package is put in place and that these students are carefully monitored. 

 
• A well-received four-unit online course for students on different aspects of safeguarding is delivered 

annually and is completed by full time students and apprentices. This course explores general 
safeguarding issues online safety, Prevent and British Values. 

 
• Safeguarding, including understanding the Prevent Duty, is promoted well through the Core Studies 

programme, with sessions and activities run on the risks of radicalism, drugs awareness, digital safety, 
resilience, stress and staying safe at night.   

 
• Where specific topics are defined in the subject specifications, teachers use these well and students 

enjoy the discussions and broaden their understanding.  A cross college poster competition was run on 
equality and diversity, which received over 50 entries involving multiple students. The winning posters 
were made into a college calendar and promoted at each college.  

 
• The College has excellent relationships with external partners to whom issues of concern related to 

safeguarding and Prevent can be referred. The College has also collaborated with a PhD student from 
the London Institute of Education who is focusing his doctoral research on Prevent and British values. 
Many staff and students have contributed ideas and opinions enriching our thinking about this area of 
work. 
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• Lockdown Procedures with supporting resources, for the College have been developed and have been 
discussed with students and staff. Tutorials on Run Hide and Tell, have been delivered across the 
College. Focus groups with students and discussion at student parliaments indicate that most students 
understand the procedures and the links to the Prevent Duty. 

 
• The College recorded 62 identified children in care and care leavers in 2018-19. A cross college group 

explored ways of supporting this group of students better and improving their experience and outcomes 
and there are plans to improve completion of personal education plans to further support their success 
across the next year. 
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PERSONAL DEVELOPMENT: GOOD 

• Personal Development is Good with 77% of curriculum departments and all support departments self-
assessing themselves as good or outstanding. Leaders and managers have pursued improvement for all 
learners and communicated this successfully to staff. 

 
• All new students participated in a well-received college-wide induction events, which helps them, settle 

into their college and build a sense of belonging and motivation to succeed. A focus on College values 
and links to British values was included and there are visual displays on college values in most 
classrooms and public areas to ensure students confidently understand them and how they can 
contribute to them. A Fresher’s fair was run at the start of the year at each college to reinforce a strong 
community feel. This sense of community is reinforced through other cross college events now run at 
each college, such as the Christmas Fair and the end of year leavers’ events, which students play a large 
part in organising. The discussion of topical issues is a key feature of the Core Studies programme for 
full time students and students report that they enjoy debating issues. Developing skills for effective 
citizenship are also a feature of personal development at all colleges and a number of voting registration 
drives for example, have resulted in over a 100 students registering to vote. 

 
• Learners produce work of a high standard and staff are increasingly encouraging learners to strive to 

produce better work. Practical work for 16 to 18-year-olds and apprentices is mostly of a higher standard 
than theory work. Actions have been implemented including enhanced monitoring and better target 
setting and have resulted in clear improvements in many areas as shown in high grades for A Level and 
improved value added for vocational provision. 

 
• Hair and Beauty students offer a wide range of treatments and services to members of the public in The 

Salon, and Hospitality students cater for a number of college events such as the Awards Evening and 
prepare food and serve it to members of the public in the college’s Zest Restaurant. 

 
• Learners in Construction have had the opportunity to be involved in the design and build of the Bungalow 

in the STEM Centre; the project has been managed to reflect current working practices including site 
inspections, health and safety briefings and cost control. 

 
• Students benefit from a wide number of curriculum related visits and trips, guest speakers and access to 

employers. At Strode’s College and Windsor College, a Future Pathways event attracted more than 87 
employers and over 300 students and were set within a progression week of activities where students 
were given the opportunity in all their subjects and across the College to consider progression links and 
opportunities. Trips to the Heathrow Careers Fair were offered on all campuses with 66 students 
participating. This was a fantastic local employer event that allowed students to explore varying levels of 
employment in a range of industries including STEM. Students at Strode’s also worked effectively with 
Royal Holloway’s volunteering department over a range of projects.   

 
• Many learners enthusiastically take up the wide range of sporting opportunities on offer. These include 

activities designed for learners with disabilities and innovative sports designed to capture the interest of 
those who have not participated in sports before. The College’s successful range of extra-curricular 
sporting activities encourages better attendance, motivation and engagement. At Strode’s College, there 
is an active competitive sports teams programme for men and women with successful, football, rugby 
and netball teams participating regularly in county league events. This year Strode’s College have 
secured a TASS partnership with St Mary’s University enabling sports students identified as high 
performing to benefit from a range of careers and support services. 

 
• Apprentices take part in competitions and other opportunities to develop their employability skills. 

Examples include: A level 3 Business Administration Apprentice was one of only 4 selected to visit the 
European Parliament in Brussels on a fully funded trip where she met MEPs, European Commission staff 
and saw the European parliament in action.  A Construction Apprentice won ‘Best Interiors Apprentice’ 
at Berkeley Homes Apprentices Awards 2019. 

 
 
Careers and Employability 
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• Learners on study programmes receive good impartial advice and guidance on their career choices and 

next steps and are very well prepared for progression, whether this is for higher education, work or further 
training, including apprenticeships. The WFCG contracted with Adviza, a careers advice company, to 
provide advice to High Needs learners and adults.  Well-developed plans were put in place to respond 
to new guidance on careers education with a cross College working group led by the Group Principal & 
CEO working on a College action plan to respond to the new requirements. The Careers Zone at Langley 
College, gives higher profile and importance to this area work to students and staff. 

 
• Tutor groups are regularly visited by the careers team to promote the service and a half termly careers 

bulletin is sent to students, parents and staff, giving up to date information about HE and employment 
opportunities.  At the sixth form, careers leaders also address parents and carers at start of year events 
to ensure that they understand support available and how they can support their student. 
 

• Students wishing to progress on to popular HE courses are supported by the Aspire Programme at 
Strode’s College, as well as a range of other activities, including the Olympiad and Science Club. Cross 
College events are regularly run, including well-attended HE evenings at the sixth from and FE College 
with over 80 Higher Education Institutions.  Students also benefit from links with HE providers including 
St Mary’s University, Portsmouth as well as RHUL.  Over 600 careers support interviews and 50 group 
sessions were delivered in 2018-19, with the majority of students reporting that the career interviews 
were extremely useful in developing their understanding of progression opportunities and the skills and 
attributes needed.  
 

• A web based platform (Unifrog) allows students to build their UCAS statements and access live 
information about careers and apprenticeship opportunities.  This is very well regarded by students and 
staff and also allows students to access a huge volume of MOOCs, which is particularly useful for 
students wishing to stretch themselves and apply for competitive HE courses and employment 
opportunities. Extra resources have been directed to Unifrog and the resource is now available at all 
colleges and to all levels of students. 

 
• Destination data is collected and analysed carefully, with key trends and patterns that emerge feeding 

into the development of the service.  
 
Work Experience and Work Related Learning 
 
• Work experience opportunities for learners remains a significant area of focus, following the last Ofsted 

inspection. The Work Experience team provides dedicated contacts to bridge the gap between 
employers, learners and curriculum. The team focused on building links with businesses and community 
organisations to seek sector relevant opportunities for level 2 and 3 learners whilst simultaneously 
working with curriculum staff to provide a consistent approach to engage learner participation. 
 

• We made the strategic decision to change the role out of WEX by timetabling in one day per week for 
WEX. This dedicated slot in the timetable allowed learners the learner to attend WEX when they were 
ready.  

 
o 75% of level 2/3 learners were offered a sector relevant WEX 
o 65% of level2/3 learners completed the minimum requirement of 5 days 
o 10% of learners who attended WEX successfully secured paid work as a result 
 

• The WEX team continued to successfully engage with new businesses across the area. The positive 
relationship building allowed us provide additional opportunities,  this including Health and Social Care 
Students getting the opportunity to train as Paramedics with PCMSS, an event medical and Ambulance 
Service based in Maidenhead, several students went on a residential week with the army giving them 
experience of what careers in the army could entail,, construction companies offering opportunities for 
groups of learners to visit on site projects and groups of travel and tourism students being invited to 
Heathrow careers event. 
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• We also ran successful Work Experience Challenge Weeks in conjunction with Slough Aspire, a 
Community Interest Company led by the college and our partner, Slough Trading Estate, for Level 3 Art 
& Design, Media and Business Students from Strode’s College who successfully completed a challenge 
week on marketing which resulted in the students presenting campaign ideas and collateral to a group 
of external business people. 

 
Student and Parent / Carer Voice 

• Ofsted recognised that at Strode's College the work by leaders and staff to encourage students to 
contribute to, debate about and influence college life was outstanding. This good practice has been 
shared across all colleges and staff listen carefully to and value students’ views, which are gathered 
through a wide variety of means.  
 

• Student voice is very proactive and a student union for The WFCG has been set up with active branches 
at each college. Elections for student leaders take place annually and the Student Union Executives 
meet on a regular basis at each college. A Student Liaison Committee led by a governor, met three 
times at each campus last year and reports to the Quality and Curriculum Committee. These 
committees provide a further opportunity for learners to raise issues of concern and are well attended 
(approximately 10-15 students at each meeting) and are highly valued by students. 

 
• Nine student parliaments or conferences were run across the three colleges in 2018-19 with more than 

500 student attendances. These events are effective in gathering and responding to students’ views 
and also promoting skills for democratic participation. The events are very well attended and students 
report that they feel listened to and that managers consult with them about operational, as well as key 
strategic priorities.  In the cross college survey, over 85% of students confirmed they felt they were 
listened to by the College. 

 
• Parent and carer voice is important to the College and regular parent updates are sent out to all 

parents/carers of our full time students and there are regular parent events and evenings. Parent surveys 
are conducted twice a year at the sixth form and feedback is reviewed carefully. There are plans to 
extend these surveys across all three colleges next academic year. 

 
• Students are proud of their college and an active student ambassador programme saw approximately 

100 students giving over 1400 hours to the WFCG with help on open evenings, student days and other 
prominent student events. Student ambassadors are commented on very positively by parents and 
prospective students as a key reason for applying to the College, particularly in the sixth form.  

 
• The relationship between students and Student Services is key to success and retention of the student 

body and one which students appreciate:  92% students stated in the College survey that they felt very 
well supported by the team. In the end of year parents’/carers survey at Strode’s College, 60% of parents 
responding said that the support received from Student Services was outstanding or very good. 

 
• In the recent QAA inspection for the College HE provision it was commented that the College Group has 

‘a clear and effective approach for engaging students in the quality of their learning experience’ and that 
there were a ‘clear and varied methods for capturing the student voice and subsequent robust 
approaches for scrutinizing such feedback in order to improve students educational experience’.  
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OUTCOMES FOR LEARNERS: GRADE GOOD 
Section A: The WFCG  
 
• In 2018/19 WFCG outcomes for learners across all areas of provision have been sustained or continued 

to improve with the overall achievement rate for 16-18 year olds at 81%, 2% above the national average 
of 79%. The Achievement Rate for all long courses for 16-18 learners is 80.3% declining by 2%. The 
Achievement Rate for all long courses for 19+ learners is 84% sustained from 2017/18. 
  

• By level, 16-18-year-old achievement rates are have improved by 11% to 88% at Entry level. At level 1 
and 2 achievement has declined by 3%. Achievement at level 3 is 80%, 5 percentage points below the 
national average, due to low performance in some A Levels and some vocational provision at Langley 
College. By level, 19+ achievement rates are good at entry level, level 2 and level 3 with level 1 improving 
by 3%. 

 
• The A Level Achievement Rate (Year 2) has been sustained at 89% but is still 1.5% below national 

benchmark. However Windsor College improved by 4% to 87% overall. The small decline can be 
accounted for by retention at Windsor College and an increase in U grades at Strode’s College.  

 
• High grade achievement for A level programmes for all ages improved by 5% to 37% with all the high 

grades being achieved by 16-18 learners. The sixth form benchmark is 45%. A*-C grade achievement 
for A level programmes for all ages improved by 3% to 65% overall with all the grades being achieved 
by 16-19 learners. The sixth form benchmark is 74%. 

 
• In vocational areas, achievement rates for 16-18 in the Award, Certificate and Diploma courses were all 

below national averages at 82%. Awards have been sustained at 84% but are still 8% below national 
benchmark. Certificate qualifications have declined by 4% and are 4% below national benchmark and 
Diplomas have declined by 5% and are 7% below national benchmark. The overall achievement rate in 
these courses has declined at Langley College in the following departments: Construction, Health and 
Care, Motor Vehicle, Public Services, Travel, Hair and Beauty. 

 
• 16-18-year-old vocational achievement is at or above national averages for 8 out of 18 subject sector 

areas (SSA2). Areas that are below national average are Engineering, Motor Vehicle, Construction, 
Health & Care, Travel and Hairdressing. 

 
• Adult vocational achievement is at or above national averages for 8 out of 15 subject sector areas (SSA2). 

Areas that are significantly above (more than 5%) include Child Care, Motor Vehicle, Accounting and 
Foundations for Life (ESOL).  Below national average include Nursing, Health & Care and Hairdressing. 
The largest cohort of adult learners across the Group is ESOL, with over 1700 enrolments and an 
achievement rate of 84%. The large majority of courses are accredited, with achievement above national 
averages for these qualifications. 

 
• Overall, retention for 16-18 year olds has improved by 1.5% and is at 88%, which is 2% below the national 

average. In part, the shift downwards in retention is due to the implementation of linear A levels. However, 
poor retention at Windsor College at Level 3 is due to poor progression from Year 1 to Year 2 in 2018. 

 
• In A Level, the ALPS score declined at Strode’s College back to a 6 and was below the college target. 

At Windsor College the ALPs score was a 7, although improved from 2017/18 this was still significantly 
below the college target. There will be a focused approach in 2019/20 for all sixth form provision. 

 
• In vocational areas, the BTEC ALPs scores at Langley College was a grade 3, a 2 grade improvement 

on last year. Strode’s College and Windsor College were a 4 which met college target. 
 
• The WFCG English pass rate (9-4) for 2018/19 is above other providers at 34% compared to 28%. 

The WFCG is ranked 82 out of 234 providers. The WFCG Maths pass rate (9-4) for 2018/19 is above 
other providers at 33% compared to 19%. The WFCG is ranked 79 out of 236 providers. 
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• GCSE English and maths retake performance for 16-18 showed an improvement for the second year at 
83%, which is 2% above the national average. GCSE English and maths performance for 19+ showed 
improvement for the second year at 83.3%, which is 3% above the national average. Across the WFCG, 
828 16-18 and 239 19+ leavers completed GCSE English and/or maths. The A*-C pass rate for English 
improved by 2% to 47%, and 11% above national average. The A*-C pass rate for maths is 48%, which 
is an 18% improvement from last year, and 12% above the national average. Further analysis shows that 
whilst the results have improved overall, there is still significant differences in achievement levels 
between the three colleges with Langley College performing about 20% below the other two colleges. 
This is mainly due to the nature of the learners at each of the colleges. 

 
• 16-18-year-old GCSE maths pass rates at A*-C improved at Windsor by 2% to 39% and English improved 

by 11% to 56% and was 20% above national benchmark. At Strode's College, the GCSE English 
performed significantly above benchmark at 62% whilst maths declined from 41% to 33% and is now 
below the 36% benchmark.   At Langley, the 16-18-year-old A*-C pass rate for maths improved by 11% 
to 25% although still 11% below benchmark and in English performance remained static at 16% for first 
time retakes. 

 
• The 16-18 functional skill pass rate at Langley improved by 5% to 64% and is now 2% above the national 

average.   The 19+ functional skills pass rate at Langley also improved by 6% to 76.5%, which is 1% 
above the national average. The strategy to deliver functional skills, with the support of experts, in 
vocational settings will continue, with more learners offered the opportunity of success as a stepping-
stone to GCSE. The provision remains a challenging area, particularly at Langley considering the size 
and characteristics of the cohort. Combating issues such as motivation and self-esteem are critical.  

 
Section B: Sixth Form Provision 

 
• The sixth form A Level Pass Rate continued its improvement trend by 0.4% to 96.4% overall. Strode’s 

College achieved 98% and Windsor College 95%, with 73% of subjects at Windsor College achieving 
100% Pass Rate; a significant improvement from 42% in 2018. 
 

• High grades (A*-B) improved by 4.8% to 37% with Strode’s College improving by 2.5% to 40% and 
Windsor College improving by 1.4% to 28.4%. The courses that exceeded to 45% national benchmark 
were Further Maths, D&T; Computing; Art and Design; Media Studies; Film Studies; Drama; History; 
Sociology; Politics; Polish and Classical Civilisation. 

 
• High grades (A*-C) improved by 4.5% to 65%, against a national benchmark of 74% with Strode's 

College sustained at 68% and Windsor College improved by 4.6% to 58%. Significant achievement 
above benchmark was seen in Further Maths, D&T (94%), Art and Design, Media Studies, Film Studies, 
Drama, Music Technology, History, Sociology, Politics, English Language and Literature, English 
Literature, Polish and English Language. 

 
• The A Level ALPs score at Strode’s College declined back to a 6 from a 5. However, 14% of courses 

achieved the highest grades 1-3, a 2% increase from 2017-18 and in the top 25% of colleges nationally. 
The subjects included Computer Science, D&T, English Language and Literature and History. 45% of 
courses all performed at or above the college target of an Alps 5. 

 
• The A Level ALPs score at Windsor College was sustained at a 7 but improved by 0.3 points within this 

grade boundary. This however remains two grades below the college target. English Language was the 
only course that achieved a grade 3. 50% of courses all performed at or above the college target 
including Photography, Drama, Economics, Film Studies, French, Geography, Media Studies, 
Psychology, Sociology and Spanish. 

 
• The A Level progression rate for the sixth form provision is 97%. 

 
• The BTEC Pass Rate was sustained for the fourth year at 100% at Strode's College with Windsor 

College successfully achieving 100% for the second year, 10% above the national benchmark. 
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• High grades (D*-D) across the provision achieved 56% for all ages with significant achievements seen 
in Applied Science, Sport and Exercise Science, Performing Arts, IT, Travel and Tourism all performing 
above 80%. 

 
• D*-M grades across the provision achieved 82% for all ages with 100% achievement seen in Applied 

Science, Business, Sport and Exercise Science, Performing Arts, Art and Design, IT, Travel and Tourism 
and Creative Media Production. 

 
• The BTEC ALPs score at Strode’s College declined back to a 4 from a 3 with 30% of courses achieving 

the highest grades 1-3, a 3% improvement on 2017-18 and in the top 25% of colleges nationally. The 
subjects included Photography, IT, Dance, Sport and Exercise Sciences, Applied Science and Travel 
and Tourism. 45% of courses all performed at or above the college target of an Alps 4 with 100% at 
grade 6 or above. 

 
• The BTEC ALPs score at Windsor College was sustained at a 4 with 57% of courses achieving the 

highest grades 1-3, including Art and Design, Business, Creative Media and Performing Arts. The 
remaining three course all performed below the college target of an Alps grade 4. 

 
• The Extended Project Qualification (EPQ) proved successful again with 100% pass rate sustained 

across both colleges with 71% achieving the highest grades (A*-B) and 84% achieving A*-C grades. 
 

• 16-18 Level 2 courses form a small part of the overall sixth form provision with the Achievement Rate at 
100% the highest in the last four years against a 91% national benchmark. The D*-M grades were at 
73% overall. 

 
• The GCSE Science programme at Windsor College was successful with all sciences achieving 75% 

high grades compared to 44% in 2017-18. This is 39% above the national benchmark. GCSE Spanish 
achieved 100% high grades for ten learners. The programme meet the needs of 23 learners, a majority 
of whom progressed onto Level 3 programmes of study. 

 
Section C: Further Education Provision (Langley College) 
 
• The long qualification for Level 1 improved by 1.5% from 2017-18. The Level 3 Achievement Rate was 

74%, a 7% decline on 2017-18. This was due to very low Achievement Rate on BTEC Award courses 
overall at 67% compared to a national benchmark of 93%. 

 
• High grades (D*-D) for all learners achieved at 31% which was a 10% decline on 2017-18. Business 

and IT were the only two subjects to achieve above 70%. 
 
• D*-M grades for all learners achieved at 60% with 19+ learners achieving a 100% success in Business, 

IT and Electrical Engineering. 16-18 learners achieved at 64% which is a 6% decline from 2017-18. IT 
was the only subject to achieve a 100%.  

 
• The BTEC ALPs score was improved by two grades to a grade 3 and is 0.02 off an Alps grade 2. 39% 

of courses achieved the highest grades 1-3, showing a 14% improvement, including Construction and 
the Built Environment, Business, IT, Public Services and Sport. 72% of courses all performed at or above 
the college target, an improvement of 5% points. 

 
Apprentices 

 
• Managers have taken very effective action to sustain achievement rates for apprentices, strengthening 

management, and tackling staff shortages in ‘hard to recruit’ areas. 
 
• The overall achievement rate is at 67.5%, a slight dip from previous years. The dip is due to poorer overall 

achievement in Electrotechnical (54% against a national benchmark of 57.6%). In 2018/19 the College 
made the proactive decision to cease new starts in this area because of poorer achievement and lack of 
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suitable staffing in this ‘hard to recruit’ to sector. Overall achievement (excluding electrical provision) is 
69.4% (1% ahead of national average. 

 
• The timely achievement rate is currently 62.6%, in line with national averages. This is a decline from the 

year before, due to some less timely achievement in Electrotechnical and Plumbing. Timely achievement 
(excluding electrical provision) is 69.8%. 

• Timely achievement for Apprentices on Construction programmes (37% of provision) is excellent at 72% 
(20% ahead of benchmark) and overall achievement is very good at 72%, ahead of the benchmark by 7 
percentage points. 

 
• The well-constructed curriculum and engagement with employers ensures that apprentices develop their 

vocational and employability skills that enables them to meet the required standards and their career 
aims. Apprentices agree with the statements in FE choices ‘I am more likely to get the job I want (19)’, ‘I 
will progress at work (24)’ and I will be better at my job (22)’. 

 
Equality Groups 

 
• Managers across all provision now routinely use data about performance by different groups early 

enough to identify gaps and take rapid actions to narrow these. This information is scrutinized as part of 
the quality review meetings and action plan updates. 

 
• The Achievement Rate overall for 16-18 females and males differed by 1%, which was similar to last 

year and remains 2% below the national average of 82%. At 19+ the overall Achievement Rate difference 
has increased to 7%, with females performing ahead of males. This is a widening of the gap by 3% from 
2017-18. Female performance is 1.5% below the national average and males now 5% below.  

 
• At 16-18 males out performed females at Windsor College by 0.3%; at Strode’s College and Langley 

College males and females performed equally. There were 45 more male leavers than females overall. 
 
• At 19+ males significantly outperformed females at Windsor College by 12%; at Strode’s College females 

performed better than males by 7%; and at Langley College females outperformed males by 7%. 
However there were significantly more female leavers (2075) compared to males (861) overall, with the 
most significant difference seen at Langley College. 

 
• Female and male apprentices performed with 2% of each other for all ages. 
 
• The achievement of 16-18 year old apprentices declined to 64.2% (below benchmark) and was lower 

than 19-23 years olds (66.2%). Achievement for older 24+ adults was very good at 82.8%. 
 
• The Achievement Rate for The WFCG for 16-18 learners shows that 35% of BME groups performed 

above the overall college achievement rate (81%) which is a decline of 10% from 2017-18. Ethnic groups 
performing above included Bangladeshi, Other Asian, African, Caribbean, Chinese and White – Iris. 
These groups are similar to last year. This comprised of 65% at Strode’s College, 41% at Langley College 
and 29% at Windsor College. Underachievement below 75% was seen in Other Black / African / 
Caribbean, White and Black Caribbean and Mixed.   

 
• The Achievement Rate for The WFCG for 19+ learners shows that 65% of BME groups performed above 

the overall college achievement rate (81%), an improvement of 18%. Ethnic groups performing above 
included Indian, Pakistani, Other Asian, White and Asian, White and Black African, White and Black 
Caribbean, Mixed – other. This comprised of 71% at Langley College, a significant improvement of 24% 
and where the majority of learners study at 19+. At Windsor College, it is 50% but only accounts for 15 
learners and 12% at Strode's College accounting for 3 learners. Underachievement below 75% was seen 
in Bangladeshi, Other Black / African / Caribbean and Chinese. 

 
• Overall the Apprenticeship Achievement Rate for all ethnic groups (QAR) showed little differences. 

Analysis by Ethnicity shows little difference of statistical significance, although Indian, Other White and 
White/Asian performed below the equivalent benchmarks.  
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• The WFCG Achievement Rate for 16-18 students with a learning difficulty and/or disability (LLDD) was 
72% which is a decline of 5% from 2017-18. This was 7% lower than students without a learning difficulty 
and/or disability and a 3.5% widening of the gap. This is identified as an area for improvement within our 
equality objectives for 2019-20. Learners at Windsor College identified with LLDD performed significantly 
better by 13% than learners without LLDD. At Langley College LLDD learners performed 10% below and 
at Strode’s 7% below which is a 2% improvement on 2017-18. However, learners at Strode’s sustained 
achievement compared to 17/18 and were only 2% below the national average. 

 
• The WFCG Achievement Rate for 19+ students with LLDD was 80%, a 1% improvement but still 3% 

lower than students without LLDD. This was an overall 2% closing of the gap. Learners at Windsor 
College with LLDD performed 3% above learners without LLDD. At Langley College LLDD learners 
performed 10% above, and at Strode’s below by 3% which is 14% improvement on 2017-18. 

 
• Very few Apprentices (2) declared a disability. This is a decline from 2016/17 in which year 12 apprentices 

declared a disability. Encouraging and monitoring disclosure for apprentices will be an Equality Objective 
for this year. 

 
• 9 apprentices declared a difficulty/disability in 2018/19 with an achievement rate of 77.8%, higher than 

the college average. 8 apprentices declared a learning difficulty in 2018/19 with an achievement rate in 
line with college average. 
 

Looked After Children 
 

• The overall Achievement Rate for Looked After Children (LAC) from ages 14 to 18+ is 74.2%, which is a 
9% improvement on 2017-18 with the numbers of learners increasing from 120 to 145.  This is made up 
of 90.18% Pass rate, improved by 5% and a 82.35% Retention Rate.  

 
• The majority of LAC fall into the 16 -17-year-old cohort (96 learners in 2018/19) who gained an 

Achievement Rate of 82%, which is an improvement of 10% on 2017-18 and in line with the overall 
WFCG Achievement Rate. However, their Pass rate at 93% was good and retention at 88% was in line 
with the overall college rate.  

 
• The WFCG enrolled 12 LAC 14-15 aged learners whose overall Pass Rate was 100% on all vocational 

courses.  
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
4. WFCG 16 – 19 STUDY PROGRAMMES: GOOD 
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• The WFCG provided study programmes in most subject sector areas (SSAs), for 2843 learners aged 16 
to 19, from entry level to level 3, with over 65% studying at Level 3. Courses across the SSAs are taught 
at each of the three college sites. The largest SSAs are Science and mathematics, Preparation for Life 
and Work, Arts and Languages, Literature and Culture.  The SSAs that offer a majority of vocational 
courses are in Health, Public Services and Care, Construction and Planning and Engineering.  

 
• The overall study programme achievement for all ages covered 4507 learners and was 81% broken down 

by 16-18 achieving 80.3% and 19+ higher at 83.4%. At Strode’s College overall achievement for all ages 
was 84%; at Langley 80.4% and at Windsor 76%. There was a 7% difference in achievement between16-
18 and 19+ learners at Strode’s College; 3% difference at Windsor College and 6% difference at Langley 
College across the study programmes offered, with 16-18 achieving higher in the sixth form provision 
than 19+ learners. 

 
• Students are provided with the relevant courses to study in English and maths and teachers provide good 

opportunities for learners to improve their mathematical and English skills within their selected 
programme of study.  For example, learners understood the relevance of a certain mathematical equation 
to different types of careers; BTEC Sport students could apply maths skills to measuring and analysing 
performance.  All departments use displays within their learning environments to promote employability 
skills and opportunities to all learners. 

 
• The overall quality of teaching, learning and assessment has improved across all areas. However, there 

is still the need to improve the level of consistency that is delivered across all types of provision year in 
and year out. This is reflected in some inconsistent overall achievement of learners on study 
programmes. A learner must achieve all learning aims within their Study Programme to be classed as a 
Study Programme Achiever. 

 
• Teaching and assessment in GCSE English and mathematics have improved at Windsor College. While 

there has been some improvement in the progress learners make, too few at Langley College attain a 
better grade compared with their starting point. 

 
• Managers and teachers have improved arrangements so that all learners develop their personal, social 

and employability skills. Work experience was made available for all level 2 and 3 vocational courses 
and 90% of learners benefitted from it. The College made a significant investment for further 
developments in work experience, including establishing a central placement team that focused on 
building links with businesses and community organisations to seek sector relevant opportunities for level 
2 and 3 learners whilst simultaneously working with curriculum staff to provide a consistent approach to 
engage learner participation.  

 
• Attendance and punctuality are not yet consistently high but show an improving picture. Where 

attendance is high, learners achieve well and make good progress. Attendance on tutorial provision has 
improved as the new tutorial system is embedded, although there is inconsistency in attendance levels 
between the three colleges. 

 
• All full time students are programmed for tutorial support and have the opportunity to participate in a 

range of enrichment activities and experiences that supplement their programme of study, developing 
their personal and social skills and preparing them for positive destinations into further study, higher 
education or apprenticeships. 

 
• At Strode’s College the Aspire programme is available to all students who attain three or more A*/A 

grades at GCSE and they follow a set programme of activities to enhance their learning and prepare 
them for entrance to Oxford or Cambridge as well as a range of Russell Group universities.  Students 
have the opportunity to link with institutions, attend talks, meet subject specialists and are prepared fully 
for relevant interviews and HE tests such as the English Literature Admissions Test (ELAT).  

• At Windsor College, an effective tutorial programme supports students to prepare for university and is 
supported by the careers department, external speakers and subject specialist staff. This has resulted in 
increasing numbers of students applying to university and middle to higher tariff universities. 
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• At Langley College, the focus is on vocational progression into employment of higher level qualifications. 
Sector specific activities are organized and supported at tutorial level, through the careers department 
and by industry specialists within departments. 

 
• Teachers and specialist college staff ensure that learners have a good understanding of potential career 

routes following their studies. This is especially the case for learners on significantly work-related 
courses, such as hospitality and catering, and hairdressing and beauty, but is also evident across the 
wide range of courses. Learners benefit from good impartial careers guidance, enabling them to make 
informed choices about their next steps. For example, learners often have a good awareness of the 
opportunities presented by progression to apprenticeships. 

 
• Managers ensure that learners often benefit from a range of enrichment activities, especially those that 

help them develop relevant subject-specific skills. More widely, the college’s initiatives to involve learners 
in sports activities are highly successful. 

 
• Learners are mostly well behaved and respectful of one another and their teachers. Learners work safely 

and they understand how the college is able to support them and their peers to stay safe. Further 
development work on safeguarding and Prevent has strengthened learners’ understanding. 

 
• Learners’ views about the College are sought by learner fora, course questionnaires (Student Perception 

of Courses) and other student questionnaires. In addition, a range of focus groups and student 
representatives are used in order to ensure that feedback and constructive input is given to continuously 
improve the quality of provision in the College.  A Learner Involvement Statement has led to a sharper 
focus for Learner Voice; setting out clear roles, responsibilities and a variety of opportunities for learners 
to voice their views through both informal and formal representative structures.  Learners are now 
engaged more systematically in College surveys, there is excellent participation at Student Parliaments 
and voting in the annual SUE elections has increased. The Student Liaison Committee reports to the 
governing body about Learner Voice activities. 

 
• Parental/carer involvement in College life is good, with a number of opportunities for parents and carers 

to engage and communicate their views, both formally and informally.  Parents may be sent surveys at 
different times during the year to collect feedback on key issues, depending on each college’s level of 
engagements and curriculum provision. Written updates are now sent to parent/carers at each college. 
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5. ADULT LEARNING PROGRAMMES: GRADE GOOD 
 

• The WFCG provides long qualification programmes in most subject areas, for over 4,000 adult learners 
from entry level to level 6. 51% of the provision (by enrolment) is ESOL, and 7% is English and maths. 
However, there is also a significant cohort of full time adults aged 19-23 studying in the day as well as 
adults pursuing work skill, trade and professional courses in the evening and in the community. Courses 
are taught at each of the three college sites. 

 
• The WFCG offers a wide range of dedicated evening adult provision that leads directly into employment 

locally. These industry recognised qualifications are offered in Carpentry, Brickwork, Electrical, Gas 
Engineer, Hairdressing, Beauty Therapy, Accountancy, Welding and IT. These qualifications have 
enabled learners to gain elevated professional credibility and status, and have increased their 
opportunities for career progression.  

 
• The overall quality of teaching, learning and assessment has improved across all course types but still 

requires improvement. This is reflected in some inconsistent overall achievement of learners on 
programmes.  

 
• The achievement rate for adults studying ESOL is 84%. Whilst below the available national average of 

89.9%, the Group’s ESOL provision has been designed to offer mainly accredited pathways and 
qualifications, which typically have a lower national average than non-accredited. This accreditation is 
vitally important for our adult learners who seek progression, citizenship and/or better employment. The 
achievement of ESOL is therefore good. The achievement rate for adults for functional skills in maths 
and English is 74%. The achievement rate for adults on GCSE maths and English has been sustained 
at 82% is 2% above the national average. 

 
• The achievement rate on Access has significantly declined from 89% to 68%, and is now at the national 

average. However, Access students’ grades improved– 100% of Social Sciences and Education and 
75% of Nursing and Health Professions students who completed the course achieved on or above their 
grade target. 

 
• The achievement rate on Awards for 294 adults was 90%, a 2% improvement. Certificate courses 

improved by 2% to 83% whilst Diplomas declined to 81% and are now 2% below the national average of 
83% (GFE). 

 
• Most ESOL courses are designed to support adults to develop useful and relevant skills that improve 

their employability. Courses develop learners’ confidence and skills and help them to play a more active 
part in society. 

 
• For adults at Langley College, attendance for ESOL was 83% and in the Community higher at 87%. 

Attendance on English and maths courses was lower overall at 67% but was a 1% improvement on last 
year and in line with the 16-18 attendance rate. 

 
• Adult learners are developing skills in teamwork, problem-solving and concentration skills through 

attending all of the different courses and managers have tried to enrich the adult programme with 
employability and citizenship skills, for example ESOL learners benefitted from vocational input into 
tutorial and lessons in order to encourage progression onto other courses and trips out. 

 
• The Hairdressing and Beauty Theory departments boast industry standard commercial environments; 

this has accelerated the learners’ knowledge and enabled them to put the skills they have gained into 
practice. This practice has supported the learners in their transition into employment or self-employment. 

 
• The WFCG has consistently good results for its AAT provision and offers a very comprehensive range of 

AAT courses with both daytime and evening provision to suit the needs of adult learners. These courses 
have enabled a significant number of adult learners to embark on a new career in accountancy or to 
formalise their skills from the workplace. AAT courses at Langley also attract a significant number of 
ESOL learners who want to convert their accountancy knowledge from abroad into an internationally 
recognised qualification.  
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• Leaders strongly encourage adults to gain GCSE qualifications in English and mathematics. Where this 

is not appropriate, learners attend functional skills courses that help them to develop practical and 
transferable skills. Learners benefit from progression opportunities within the college group. 

 
• Through the Access to Higher Education programme, adults return to study and move successfully on to 

nursing and social work careers. Access learners develop good skills for employment and higher study. 
The pre-access course offers a useful return to study skills alongside English, mathematics and computer 
skills for adults who have been away from study for some years. 

 
• For many learners, their courses have motivated them to raise their aspirations, improve their 

employment prospects or move on to higher education. Following their courses, many learners have 
greater confidence in engaging with their communities, in using public transport and in talking to their 
children’s teachers. 
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6. APPRENTICESHIPS: GRADE GOOD 

Key Strengths 

• Apprentices on the majority of frameworks or standards make swift and sustained progress from their 
starting point reflecting the good provision, expert staffing and facilities. The provision is responsive to 
local employer needs and LEP priorities with 87% of provision meeting identified local industrial priorities. 
Apprenticeship programmes are well led. Leaders and managers have a clear vision for providing high 
quality, inclusive training to apprentices. 

 
• Overall and timely achievement for Apprentices on Construction programmes (which represent 37% of 

the provision) is very good. 
 
• Teachers and Assessors have expert knowledge and up to date industry experience as many are 

employed in the sector of the programmes they teach. As a result, apprentices develop a deep and 
accumulative understanding of professional standards as well as technical skills and applying these at 
work. 

 
• Workshops and advanced training facilities enable students to make good progress and to acquire 

relevant skills by having access to industry standard equipment. Learners have a good understanding of 
health and safety, and teachers promote safe working in lessons and workshops. They check learners’ 
understanding of how to stay safe and are diligent in ensuring that they wear personal protective 
equipment 

 
• Learners benefit from programmes that are designed well to meet their particular skills needs. Tutors use 

their good vocational experience to make learning interesting and relevant to the workplace. Lecturers 
and assessors demonstrate concepts and processes very effectively, encouraging learners to 
experiment with different techniques. Programmes prepare apprentices well for progression to better 
employment and progression at work. 

 
• Employers and supervisors provide learners with good training at work. This helps learners acquire skills 

quickly and become valuable employees. The well-constructed curriculum and engagement with 
employers ensures that apprentices develop their vocational and employability skills that enables them 
to meet the required standards and their career aims. 

 
• Learners develop their English and mathematics skills effectively. Dedicated Maths, English, and ICT 

lecturers for Apprentices enabling them to contextualize English and mathematics learning well to 
pertinent workplace situations.  

 
Areas That Have Significantly Improved 

• Leaders have provided much training and support for staff who do not have the expertise or knowledge 
of the new reforms in order for them to be able to provide support and advice to both apprentices and 
employers.  

 
• A centrally coordinated and delivered programme (by the apprenticeship team) used by assessors, 

employers and teachers to teach apprentices how to protect themselves from radicalisation and extremist 
views and to safeguard themselves and promote equality and diversity. 

 
• Good progress in ensuring that effective  end point assessment arrangements are in place for standards 

including for Motor Vehicle, ICT , Hospitality and Hairdressing 
 
• Leaders have recently supported college assessors training as end point assessors. A recent awarding 

body EPAO visit for Motor Vehicle have given approval for the College to become an end point 
assessment centre under their banner. 

 
• Improved monitoring of attendance by the central apprenticeship team along with the swift reporting to 

employers on non-attendance has impacted positively on completions 
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• The role of Apprenticeship Tutor has further embedded apprentices’ learning on safeguarding, respect 

and equality and diversity. 
 
• Leaders have worked collaboratively across both the college support and curriculum departments to 

improve procedures for the coordination of the new reforms and the 20% off the job requirement ensuring 
that cross college support for apprentices is effective.  

 
• New management arrangements are in place for 19/20 including the appointment of a Head of 

Apprenticeships from an Outstanding provider. Other arrangements in place include a discrete model of 
delivery for apprenticeships thus developing a sense of ownership and belonging for the apprenticeship 
learners attending college. This entails stand-alone classes and delivery of all components within the 
apprenticeship group. 

 
• Strong management action was taken in 2018/19 to address staffing vacancy and recruitment issues and 

resulting risks to apprentice achievement in Plumbing and Electrical, including swift intervention, 
additional management support and additional delivery sessions.    

 
Areas for Improvement:  

• Improve achievement levels of 16-18 apprentices which have dipped this year by 7%., primarily 
attributable to the staffing problems in electrical 

 
• Continue the transition from frameworks to standards providing a sustainable provision and supporting 

assessors and teachers to deliver effectively 
 
• Improve apprentice satisfaction back to previous levels through strengthened staffing arrangements. 
 
• Improve employer satisfaction back to previous levels through strengthened staffing arrangements. 
 
• Bespoke induction arrangements for apprentices will better meet their needs and help to set clear 

expectations regarding attendance, behaviour, attitudes and application in addition to apprenticeship 
specific requirements around on and off the job training 

 
• Staffing shortages reflecting local skills shortages have impacted on a minority of areas. A well-

considered plan has been in place to strengthen staffing arrangements, including the recruitment of a 
new Head of Apprenticeships, recruitment of a new IQA for Construction and continuing, on-going 
recruitment of specialist staff. 

 
• Developing further information and materials to develop employer understanding of Prevent, FBV etc. 
 
• Provide further support to employers by developing a clear strategy/expectations/curriculum plan/model 

of delivery through the development of more detailed skills scans. 
 

 

 

 

 

 

 

7. HIGHER EDUCATION: GRADE GOOD 

Key Strengths 



35 
 

• High quality teaching and learning has ensured the Achievement Rate at 95% has been sustained for 
the fifth consecutive year and is 2% above national benchmark (93%) 

 
• Excellent engagement with learners on all programmes ensured a 99% Retention Rate that is 7% above 

college benchmark for the second year. Tutorial and pastoral support has developed skills for learning 
and teaching through the effective use of the ILP to support learners. 

 
• Improved quality of teaching and learning has ensured an increase in the number of subjects improving 

their higher grades and the methods used to identify students who may be at risk of not achieving or 
under achieving, are ensuring that appropriate action is taken in a timely manner. 

 
• A strong, professional team of teachers delivering the HE programmes with up to date industry 

experience and knowledge ensures a high quality provision across the majority of programmes. Specific 
HE staff training opportunities have improved learning and teaching in the classroom and matched 
learner expectations. 

 
• The accuracy and timeliness of data submitted to HEFCE is reliable and robust evidenced by the high 

quality of education and support that ensured the QAA inspection was highly successful. The systems 
and process in place are meeting the needs of the OfS in line with QAA regulations ensuring that a high 
quality service is being provided. 

 
• The role of student rep has a strong voice at meetings with the universities and college that ensures 

learner needs are being met and discussed and the range of formal and informal initiatives used to gather 
and respond to student feedback ensures learners are listened to. 

 
• In the education programmes, the innovative design of module assignments offers students a variety of 

ways in which educational issues, work-based experience and practice can be critically explored. 
Students are well prepared to go onto further higher-level courses and in gaining promotion within 
existing employment. 

 
• The provision of a purpose built study centre for HE students has improved the study opportunities and 

facilities for HE. 
 
• The use of IGraduate to capture the destination of leavers from higher education survey (DLHE) has 

strengthened the data captured, which informs KIS and TEF data, which in turn promotes HE within the 
College and to external partners. 
 

Areas That Have Significantly Improved 

• The access to wider academic reading with an emphasis on academic journalism as seen independent 
study and lessons with the academic staff actively accessing HN Global to explore the resources 
available to enhance teaching and learning. 

 
• The development of more enhancement activities that specifically suit our HE cohorts and enrich their 

educational experience. 
 
• The increased number of information sessions for students wanting to progress from Level 5 to the BA 

(Hons) increased the number of students staying at Langley College rather than going to other 
Universities. 

 
• Regular HE team meetings at which staff are able to formally bring matters relating to teaching and 

learning, and student achievement and agree actions to support student success. 
 
• The development of specific HE staff training opportunities that have improved learning and teaching in 

the classroom. 
 
Areas for Improvement 
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• The development of more scholarly activity and academic research programmes carried out by HE staff 
will enrich the delivery for all HE students 

 
• To improve the promotion of HE opportunities at The WFCG leading to increased recruitment numbers 

at or above target, 
 
• To improve all HE staff understanding of BKSB initial English assessment enabling them to better 

understand the needs of their students so that they can offer appropriate support and well-paced lessons 
that enable all students to make progress. 

 
• To ensure that all staff have a clear understanding of the mechanisms and processes in place in order 

to support HE students effectively, including using the ProMonitor ILP system regularly. 
 
• To ensure that all students benefit from a smooth transition from one level to the next by sharing 

information about the potential next stage in their studies to achieve their career aims. 
 
• To develop more specific and focused HE peer development network at The WFCG. 
 
What Our Students Say 

• Feedback on student work on some programmes needs to be timely. 
 

• Ensure that submissions and deadline dates do not place students under undue, unrealistic pressure 
given the nature of work-based programmes. 

 
• Students receive more than appropriate support and feedback having flexible access to tutors, which 

enables them to improve. 
 
• Students would benefit from further development of their skills for learning through tutorial and pastoral 

support. 
 
• Where identified access to additional support has helped develop students’ academic ability and 

confidence.  



37 
 

8. PROVISION FOR LEARNERS WITH HIGH NEEDS: GRADE REQUIRES IMPROVEMENT 

 

Key Strengths – Discrete provision 

• A good range of work experience opportunities for learners with diverse needs to develop their social, 
personal and employability skills. 

• High levels of funding secured for learners with high needs to ensure that support enables learners to 
develop their independence. 

• Learners are safe and use the college environment to develop their skills in keeping themselves safe and 
healthy. 

 
Key Strengths – Whole College Provision 
 
• Clear vision and realistic targets set to ensure that processes are in place to promote an inclusive 

environment ensuring that support is available from pre enrolment to transition 
• Improved level of lecturer feedback from (82% - 85%) relating to the performance of individual Learning 

Coaches. 
• Deployment of staff is tailored to meet learners needs within curriculum across all sites ensures that 

learners have access to support to attain their qualifications and ambitions. 
• Regular attendance at Local Authority meetings to ensure that the College works to current legislation 

and plans for current and potential learners. 
• Clear processes to enable all learners/lecturers to disclose potential support needs ensuring that support 

and assessments are in place to facilitate learner progression 
• Effective monitoring and support of learners within the college with an EHCP (145 with an EHCP – 60 

High Needs). 
• Achievement for learners with an EHCP studying at WFCG was 82.9% compared to 82.6% achievement 

of learners within the same programmes of study 
• Implementation of a consistent system to track Access Arrangements across the College Group. 
• Parental feedback on level of support and timeliness of support. 
• Well embedded team structure facilitating clear channels of communication with identified learners and 

curriculum areas. 
• Strong inter-team relationship with Student Services to ensure that learners are safe and that their 

wellbeing needs are addressed. 
• Robust system in place to track learners with Access Arrangements. 
 
 
Areas That Have Significantly Improved - Discrete 

• Promotion of offer to feeder schools has led to an increase in the range of schools accessing EVOLVE. 
• Improved access to tutorial curriculum activities for mainstream learners to promote enrichment and 

personal well-being. 
• Focused curriculum delivery has enabled clearer routes of progression and individualised programmes 

for learners within the curriculum. 
 

Areas That Have Significantly Improved – Whole College Provision 

• Increased access to management to ensure that staff are supported appropriately and issues are dealt 
with in a timely manner. 

• Support has assisted in providing an environment that has enabled learners to learn resulting in an 
improvement in attitude over the course the year with learners demonstrating a readiness to learn. 

• Tighter processes in place to ensure that HE learners access appropriate support in a timely manner 
• Identification of opportunities to promote individual development within ALS support sessions. 

 
 
Areas for Improvement – Discrete 
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• Review of curriculum offer to better meet the needs of learners. 
• Use of planning and assessment to check learner understanding and build on existing skills 
• Focused target setting to evidence stretch and challenge within lessons 
• Lecturers to work effectively with support staff to ensure that learners are supported to exceed 

expectations 
• Use of ProMonitor to fully engage the learner and receive input from all involved with the learner 

regarding developing skills and behaviour 

Areas for Improvement – Whole College Provision 

• Use of internal ILP to share and feed into learner progress ensuring that ALS assist in support staff to 
build and develop learner knowledge and skills 

• Provision of specific ALS support for Apprentices to ensure that learners with identified needs have the 
opportunity to attend specific sessions or support to develop their literacy and numeracy 

 
 
The following areas of improvement were raised in the Ofsted inspection in November 2016 and have been 
addressed with improvement evidenced in the department’s self-assessment reports. In summary: 
 
• In Foundation Learning, a range of tasks have been introduced as part of the induction process to assess 

learner’s skills to ensure that they are placed within the correct programme. These targets are shared 
with the learner, parents, support staff and teaching staff to ensure that progress is monitored and tracked 
throughout the year. Within the department calendar, review and target setting dates have been agreed 
and all information is to be fed into the Annual Review process for EHCP learners. All EHCP plans are 
accessible to staff and the two Transition Co-coordinators are working with teaching and support staff to 
ensure that learner outcomes are shared and progress is monitored and tracked.  

 
• TWFCG now has a contract with Adviza to provide impartial advice to learners. Last year all learners 

within the provision received advice from those within our present careers service as part of their course 
and review process. Employability remains a strength within the Evolve provision with all learners being 
engaged within either enterprises, supported work experience or individual work experience placements. 
A new risk assessment document has been devised by the team which forms part of the learner’s 
paperwork to be passed onto employers and this can be adapted to the individual work placement. 

 
• Within the Evolve course programme there is the opportunity for learners to access enrichment activities 

at Langley.  
 
• Across TWFCG Learning Support uses a module linked to EBS to track support needs and costs. This 

system has eased the sharing of information between MIS and the departments to ensure that relevant 
information is accessible to teaching staff. For learners undertaking individual sessions within Learning 
Support the paperwork has been adapted to ensure that the learner is able to evaluate and asses. 
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The Windsor Forest Colleges Group 
 

Headline Data Pack 2018/19 
 

 

 

 

 

 

Self-assessment of key aspects 
 

KEY ASPECT GRADE 
Overall Effectiveness Good 
Leadership and Management Good 
Quality of Education Good 
Behaviour and attitudes Good 
Personal Development Good 
Outcomes for Learners Good 
16 to 19 study programmes Good 
Adult Learning programmes Good 
Apprenticeship programmes Good  
Provision of learners with high needs Good 
  
Higher Education Good 
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HEADLINE DATA 2015/16 – 2018/191 
 
Table: 1 Summary of moderated self-assessment grades 
 
The College has a robust self-assessment process in which each aspect is graded through a fair and 
consistent methodology applied to each curriculum area. Leadership and Management (LM), Quality of 
Education (QoE), Behaviour and Attitudes (BA), Personal Development (PD), and Overall Effectiveness 
(OE), are all graded using the Ofsted criteria.   
 
The self-assessment grades for 2018/19 show the progress made by each of the department areas in that 
year and are linked to the relevant Head of Department.  
 
1  Outstanding 2 Good  3 Requires Improvement     4 Inadequate 

 

SSA Department LM QoE BA 
PD OE SSA Department LM QoE BA 

PD OE 

Strode’s College 
02 Sciences 2 2 2/2 2 10 

11 
Humanities 2 2 2 2 

02 Mathematical 
Sciences 

2 3 2/2 3 12 Languages, 
Literature and 

Culture 

2 2 2 2 

08 
09 

Sport, Performing 
Arts and Travel 

1 1 1 1 15 Business & IT 2 2 2 2 

09 Art, Design & 
Media 

2 2 2/2 2 11 Adult Learning 
(S&W) 

3 2 3/3 3 

Windsor College 
02 Sciences 3 3 3 3 10 

11 
Humanities 2 2 2/2 2 

09 Creative Arts 2 2 2/1 2       

Langley College 
01 Childcare 2 1 2/2 2 08 Sport & Leisure 2 1 1/2 2 

01 Health 3 2 3/2 3 08 Travel 2 3 3/2 3 

01 Public Services 2 2 2 2 14 ESOL 2 2 2/2 2 

04 Motor Vehicle 3 3 3/3 3 14 Foundation 3 2 2/2 3 

04 Engineering 3 3 3/3 3 14 English & maths 3 3 3/3 3 

05 Construction 4 4 3/3 4 15 Business 2 2 2/2 2 

06 ICT 2 2 2/2 2  Apprenticeships 2 2 2/2 2 

07 Hair & Beauty 2 2 2 2       

07 Hospitality 3 2 2/3 2  Higher Education 1 2 1/1 2 

 
 

 

Summary of Grades by Support Area 

                                                           
1 Source: Pro-achieve (rules applied) for 2015/16 



41 
 

All College support areas have an annual review meeting in which managers, senior leaders and governors 
responsible for the area review the progress of the department, the effectiveness of leadership and 
management and the improvement plan.  The SLT agree an overall grade for each department and 
moderate all grades.  This year the self-assessments for the support departments have been combined and 
reflect progress for the Windsor Forest Colleges Group. 
 

Support Area LM Quality of 
Education OE 

Student Services 2 2 2 

Tutorial Sixth Form 
 
FE 

2 
 

2 

2/1 
 

3/3 

2 
 

2 

Admissions / Business Development / 
Marketing 2 2 2 

Additional Learning Support 2 2 2 

Finance 2 2 2 

Human Resources / Health and Safety 2 2 2 

Estates 2 2 2 

Management Information Services  
including: MIS / Exams 2 2 2 

Information Technology 2 2 2 
 
Table 2: Headline TWFCG College data for 2018/19 by College and Department 

The WFCG Achievement Rate all courses target: 82%   

Key: Green – Improvement / at or above AR target 

Departments 
2018 

Achievement 
Rate 

2019 
Achievement 

Rate 
Starts 

 
Retention 

% 
Pass rate 

% 

The WFCG 82% 80% 9312 88% 91% 
Strode’s  82% 2355 86% 95% 
Art, Design & Media 87% 79% 230 81 97 

Business, IT 87% 85% 363 86 99 

Sciences 86.4% 88% 295 91 96 

Humanities 80% 81% 334 82 99 

Languages, Literature & Culture 87% 81% 227 85 95 

Mathematical Sciences 78% 83% 253 92 91 

Sports, Performing Arts and 
Travel 86% 88% 290 89 99 

Adult Education 81% 73% 363 86 85 

EPQ  81% 47 83 97 

Windsor 
2018 

Achievement 
Rate 

2019 
Achievement 

Rate 
Starts Retention 

% 
Pass rate 

% 
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Windsor  75% 953 79 95 

Business 73% 79% 89 80 99 

Art & Design 69% 89% 72 89 100 

Humanities & English 71.3% 72% 296 73 98 

Media 85% 85% 73 85 100 

Languages 69% 69% 13 69 100 

Performing Arts 83% 88% 40 88 100 

Maths & Science 71% 72% 370 81 89 

EPQ  60% 8 70 86 

Langley 
2018 

Achievement 
Rate 

2019 
Achievement 

Rate 
Starts Retention 

% 
Pass rate 

% 

Langley  80% 6004 89% 87% 

Business 83% 93% 129 97 96 

Childcare 93% 93% 190 93 100 

Construction 87% 75% 421 82 88 

Engineering 83% 80% 105 87 92 

Health & Care 77% 71% 150 80 89 

Motor Vehicle 81% 76% 134 84 90 

Public Services 91% 72% 54 83 87 

Sport 90% 95% 80 95 100 

IT 88% 82% 188 91 90 

Travel 73% 75% 77 83 91 

Hair, Beauty 91% 79% 194 83 96 

Hospitality 93% 86% 85 89 96 

Adult Community Learning 98% 94% 89 94 100 

ESOL 86% 88% 1077 94 94 

Adult Education (L&W) 82% 81% 689 92 88 

Foundation 93% 89% 74 93 96 

English and Maths 76% 74% 2266 89 82 
 

 

 

 

Table 3: Headline TWFCG College data for 2018/19 has been generated from ProAchieve 

The Windsor Forest Colleges Group 
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1.    Headline Actual performance (excluding Functional & Key Skills) 

 2015/16 2016/17 2017/18 2018/19 National 

All 
Long 

Leavers 8,758 7,772 6,029 5,565  

Achievement Rate 84.70% 81.70% 82.70% 80.90%  

All 
Short 

Leavers 2,990 2,747 2185 2042  

Achievement Rate 86.60% 86.70% 87.60% 83.80%  

Total 
Leavers 11,748 10,519 8,214 7,607  

Achievement Rate 85.20% 83.00% 84.00% 81.70%  

 

The Windsor Forest Colleges Group 

2.   Overall Achievement Rates - Long courses (excluding Functional & Key Skills) 

 2015/16 2016/17 2017/18 2018/19 National 
16-
18 84.50% 82.00% 82.40% 80.30%  

19+ 85.60% 80.40% 84.10% 83.40%  

 

The Windsor Forest Colleges Group 

3.   Achievement Rates for Long Qualifications by Age and Level (excluding Functional and Key Skills) 

 2015/16 2016/17 2017/18 2018/19 National 

16-18 Level E Leavers 124 85 78 82  

  Achievement Rate 91.10% 90.60% 76.9% 87.8%  

 Level 1 Leavers 341 402 513 422  

  Achievement Rate 91.50% 84.80% 84.60% 80.6% 77.1% 

 Level 2 Leavers 2257 2195 1401 1432  

  Achievement Rate 79.30% 79.10% 83.72% 80.6% 78.9% 

 Level 3 Leavers 4175 3465 2928 2571  

  Achievement Rate 86.50% 83.40% 81.60% 79.9% 86.3% 

 Level 4 Leavers 1 0 0 0  

  Achievement Rate 0.00% 0.00% 0.00% 0.00%  

 Total 16-18 Leavers 6898 6147 4920 4507  

  Achievement Rate 84.50% 82.00% 82.40% 80.30% 81.5% 
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19+ Level E Leavers 231 211 191 163  

  Achievement Rate 96.10% 81.50% 91.10% 89.6%  

 Level 1 Leavers 183 155 153 153  

  Achievement Rate 78.10% 82.60% 85.60% 88.20% 89% 

 Level 2 Leavers 1069 995 575 572  

  Achievement Rate 85.20% 79.90% 83.00% 83.90% 85.3% 

 Level 3 Leavers 368 258 190 165  

  Achievement Rate 84.50% 81.80% 79.50% 72.70% 78.8% 

 Level  4 Leavers 8 6 0 5  

  Achievement Rate 50.00% 66.70% 0.00% 20.00%  

 Level  5 Leavers 1 0 0 0  

  Achievement Rate 0.00% 0.00% 0.00% 0.00%  

 Total 19+ Leavers 1860 1625 1109 1058  

  Achievement Rate 85.60% 80.40% 84.10% 83.40% 86.9% 

Total of Long 
Qualifications 

Leavers 8758 7772 6029 5565  

Achievement Rate 84.70% 81.70% 82.70% 80.90% 84% 

  

The Windsor Forest Colleges Group 

4.    Achievement Rates for Long level 3 Qualifications by Age (excluding Functional and Key Skills)  

   2015/16 2016/17 2017/18 2018/19 GFE ave 

16-18 

A Levels (2nd Year) 
Leavers 1402 1375 1268 1120  

Achievement 
Rate 94.40% 82.30% 89.80% 88.20% 91.80% 

Other Level 3 
Qualifications 

Leavers 1483 1441 1414 1251  

Achievement 
Rate 90.70% 89.30% 88.30% 85.37%  

19+ 

A Levels (2nd Year) 
Leavers 43 47 26 1  

Achievement 
Rate 93.00% 93.60% 88.50% 0.00% 88.30% 

Other Level 3 
Qualifications 

Leavers 301 205 154 154  

Achievement 
Rate 80.40% 79.50% 83.10% 77.90%  
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The Windsor Forest Colleges 
Group 2015/16 2016/17 2017/18 2018/19 

 

Age 
Range 

Qual Type 
Name 

Leavers 
Achievement 

Rate % 
Leavers 

Achievement 
Rate % 

Leavers 
Achievement 

Rate % 
Leavers  

Ach  

Rate % 
GFE Ave 

16-18 

A Level 1402 94.4% 1267 89.5% 1268 89.8% 1120 88.2% 91.8% 

Access to HE 9 44.4% 4 75.0% 7 85.7% 8 50% 72.0% 

AS Level 1292 73.2% 650 72.5% 0 0.0% 2 100% 75.4% 

Award 67 98.5% 156 96.2% 163 85.9% 56 80.4% 93.4% 

Basic Skills 
Maths and 
English 

248 73.4% 196 83.7% 677 58.6% 850 63.4% 62.7% 

Certificate 462 94.6% 412 87.6% 488 86.7% 777 82.2% 86.3% 

Diploma 1558 89.5% 1481 90.3% 1374 87.3% 1422 82% 86.3% 

ESOL 125 88.8% 126 87.3% 115 80.0% 172 90.7% 89.6% 

GCSE Maths 
and English 

906 74.1% 994 73.3% 879 87.6% 828 83% 81.2% 

GCSE Other 132 86.4% 152 87.5% 70 85.7% 60 78.3% 82.3% 

Other Non-
Reg 

230 98.3% 219 94.1% 72 98.6% 3 100% 93.8% 

Other Reg 1183 79.8% 1107 79.0% 540 75.4% 91 80.2% 78.8% 

    7614 84.3% 6764 83.9% 5653 83.2%    

19+ 

A Level 43 93.0% 47 93.6% 31 74.2% 11 0% 88.3% 

Access to HE 119 75.6% 67 68.7% 53 88.7% 40 67.5% 79.6% 

AS Level 24 95.8% 6 66.7% 0 0.0% 0 0% 68.1% 

Award 290 93.1% 259 89.2% 319 87.5% 328 89.6% 93.4% 

Basic Skills 
Maths and 
English 

358 75.1% 394 76.9% 587 70.5% 587 74.4% 75.7% 

Certificate 248 89.1% 154 89.6% 155 80.6% 233 82.4% 91.8% 

Diploma 367 86.6% 319 91.2% 223 86.5% 307 80.8% 83.2% 

ESOL 2274 86.3% 1899 86.7% 1749 87.1% 1713 84.0% 89.9% 

GCSE Maths 
and English 

381 79.8% 388 73.2% 275 81.8% 239 83.3% 80.3% 

GCSE Other 33 90.9% 48 77.1% 32 87.5% 21 100% 81.5% 
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Other Non-
Reg 

162 100.0% 129 91.5% 98 98.0% 41 93.2% 95.7% 

Other Reg 463 86.6% 512 82.2% 133 78.9% 21 95.2% 83.7% 
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16-18 Vocational Achievement Rates by SSA 2 (excluding A level and Basic Skills) 

SSA1 SSA2 SSA2 Name Leavers 
Overall 

Ach 
Overall 

Ach 
Overall % 

Nat Ach 
Overall % 

08 08.1 Sport, Leisure and Recreation 221 207 94% 89.7 
01 01.5 Child Development and Well Being 50 43 86% 85.1 
09 09.3 Media and Communication 117 101 86% 87.3 
04 04.3 Transportation Ops & Maint 136 103 76% 83.9 
02 02.1 Science 237 198 84% 79.2 
07 07.4 Hospitality and Catering 75 66 88% 91.2 
12 12.1 Lang, Lit & Cult of Brit Isles 424 348 82% 82.0 
04 04.1 Engineering 55 40 73% 85.5 
09 09.2 Crafts, Creative Arts and Design 134 119 89% 88.7 
15 15.3 Business Management 319 276 87% 88.1 
07 07.3 Service Enterprises 82 62 76% 86.7 
06 06.1 ICT Practitioners 140 119 85% 84.8 
09 09.1 Performing Arts 92 82 89% 86.9 
02 02.2 Mathematics and Statistics 446 368 83% 79.5 
01 01.4 Public Services 51 37 73% 88.9 
05 05.2 Building and Construction 233 157 67. 84.2 
01 01.3 Health and Social Care 181 140 77. 89.2 
08 08.2 Travel and Tourism 89 65 73. 88.2 

 

19+ Vocational Achievement Rates by SSA 2 (excluding A level and Basic Skills) 

SSA1 SSA2 SSA2 Name Leavers 
Overall 

Ach 
Overall 

Ach Overall 
% 

Nat Ach 
Overall % 

01 01.5 Child Development and Well Being 92 85 92. 85.1 
04 04.3 Transportation Ops & Maint 21 19 90. 83.9 
07 07.4 Hospitality and Catering 22 19 86. 91.2 
12 12.1 Lang, Lit & Cult of Brit Isles 98 79 81. 82.0 
12 12.2 Other Languages, Lit & Culture 113 95 84. 82.9 
01 01.2 Nursing & Allied Subjects & Vocs 26 17 65. 81.7 
04 04.1 Engineering 49 43 88. 85.5 
07 07.3 Service Enterprises 112 91 81. 86.7 
06 06.2 ICT for Users 36 31 86. 92.8 
02 02.2 Mathematics and Statistics 141 120 85. 79.5 
05 05.2 Building and Construction 147 117 80. 84.2 
13 13.2 Direct Learning Support 86 83 97. 91.2 
01 01.3 Health and Social Care 40 29 73. 89.2 
15 15.1 Accounting and Finance 118 97 82. 69.8 
14 14.1 Foundations for Learning & Life 2,338 1,912 82. 79.3 

 

 

 

 

 

Apprenticeship Achievement Rates by SSA1 
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  Current data from Pro-Achieve as of the last ILR Run 
SSA1 Prog Type Framework/Standard Framework 

name/Standard name 
Starts Leavers Withdrawn 

after 6wks 
Contin Fwrk 

Ach 
Framework 
Achievement 
Overall 

1 Advanced 444 Health and Social Care 5 4 1 1 3 75.0% 
1 Intermediate 445 Children and Young 

People's Workforce 
1 1 1 0 0 0.0% 

1 Advanced 445 Children and Young 
People's Workforce 

1 1 0 0 1 100.0% 

1 Total SSA 1 Health, Public Services and Care 7 6 2 1 4 66.7% 
  

   
  

     

2 Advanced 506 Laboratory and 
Science Technicians 

2 2 2 0 0 0.0% 

2 Total SSA 2 Science and Mathematics 2 2 2 0 0 0.0% 
  

   
  

     

4 Intermediate 436 Vehicle Maintenance 
and Repair 

9 9 4 0 5 55.6% 

4 Advanced 436 Vehicle Maintenance 
and Repair 

1 1 1 0 0 0.0% 

4 Intermediate 504 Improving 
Operational 
Performance 

9 8 2 1 5 62.5% 

4 Advanced 513 Electrotechnical 31 26 12 5 14 53.8% 
4 Intermediate 516 Domestic Heating 32 30 8 2 22 73.3% 
4 Advanced 516 Domestic Heating 19 13 4 6 9 69.2% 
4 Advanced 539 Engineering 

Manufacture 
9 9 2 0 7 77.8% 

4 Total SSA 4 Engineering and Manufacturing Technology 110 96 33 14 62 64.6% 
  

   
  

     

5 Intermediate 519 Construction 
Specialist 

4 4 1 0 2 50.0% 

5 Intermediate 520 Construction Civil 
Engineering 

11 11 4 0 7 63.6% 

5 Intermediate 522 Construction Building 50 50 12 0 38 76.0% 
5 Advanced 522 Construction Building 8 7 2 1 5 71.4% 
5 HLA - Level 4 612 Construction 

Management 
1 1 0 0 1 100.0% 

5 HLA - Level 5 612 Construction 
Management 

5 3 1 2 2 66.7% 

5 Total SSA 5 Construction and Planning 79 76 20 3 55 72.4% 
  

   
  

     

6 Standard 001 Network Engineer 1 0 0 1 0 0.0% 
6 Standard 082 Infrastructure 

Technician 
6 1 1 5 0 0.0% 

6 Advanced 418 IT, Software, Web and 
Telecoms 

6 5 0 1 5 100.0% 

6 Total SSA 6 Information and Comm. Technology 13 6 1 7 5 83.3% 
  

   
  

     

7 Standard 096 Hospitality Team 
Member 

1 1 0 0 1 100.0% 

7 Standard 157 Hair Professional 8 8 5 0 3 37.5% 
7 Advanced 422 Beauty Therapy 1 1 0 0 1 100.0% 
7 Advanced 508 Hairdressing 2 2 1 0 1 50.0% 
7 Intermediate 582 Catering and 

Professional Chefs 
1 1 1 0 0 0.0% 

7 Advanced 583 Hospitality 1 1 0 0 1 100.0% 
7 Total SSA 7 Retail and Commercial Enterprise 14 14 7 0 7 50.0% 

  
   

  
     

8 Intermediate 460 Activity Leadership 1 1 1 0 0 0.0% 
8 Total SSA 8 Leisure, Travel and Tourism 1 1 1 0 0 0.0% 
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15 Standard 133 Assistant Accounting 2 2 0 0 2 100.0% 
15 Intermediate 454 Accounting 3 3 0 0 3 100.0% 
15 Intermediate 490 Business and 

Administration 
5 5 0 0 5 100.0% 

15 Advanced 490 Business and 
Administration 

1 1 1 0 0 0.0% 

15 Total SSA 15 Business, Administration and Law 11 11 1 0 10 90.9% 
  

   
  

     

WFCG Overall Achievement Rates 237 212 67 25 143 67.5% 

 

Advanced Level Value Added Scores: A Level 

Alps 1 - 3: Outstanding / Excellent 

Alps 4    : Very Good 

Alps 5 – 6: Satisfactory / Good 

Alps 7 – 9: Less than satisfactory / Poor 

Quality indicator is a measure that looks at the performance across all subjects. This is calculated by 
comparing the ALPs expected UCAS points against the actual UCAS points achieved in each subject 
offered. 

T score is an average of the scores for three measures – Quality indicator, RED teaching and learning 
and BLUE teaching and learning. 

 2018/19 2017/18 2016/17 2015/16 
Provider A Level quality indicator grades 
Strode’s College 
Windsor College 

 
6 
7 

 
5 
7 

 
6 
- 

 
6 
- 

T score 
Strode’s College 
Windsor College 
 

 
6 
7 

 
6 
7 
 

 
6 
- 

 
6 
- 

Provider BTEC value added grades 
Strode’s College 
Windsor College 
Langley College 
 

 
4 
4 
3 

 
3 
4 
5 

 
4 
- 
5 

 
5 
- 
7 

T score 
Strode’s College 
Windsor College 
Langley College 

 
3 
4 
4 

 
4 
3 
5 
 

 
4 
- 
5 

 
5 
- 
6 
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Summary analysis of student performance by gender, Learners with a Learning Difficulty or Disability 
(LLDD) for 2015-18 and LAC for 2018-19 cohort. 

The Windsor Forest Colleges Group  

Achievement by Age and Gender 2015/16 2016/17 2017/18 2018/19 GFE 
ave 

By Age 
& 

Gender  

16-18 

Male 
Leavers 3908 3632 3181  2358   
Achievement 
Rate 82.00% 81.70% 79.85% 79.80% 80.90% 

Female 
Leavers 3711 3246 2692  2313   
Achievement 
Rate 86.70% 83.30% 80.40% 80.90% 82.10% 

19+ 

Male 
Leavers 1510 1301 1099 861    
Achievement 
Rate 85% 81.30% 81.60% 78.70% 88.40% 

Female 
Leavers 3258 2929 2556  2075   
Achievement 
Rate 86.00% 85.50% 84.60% 85.90% 87.50% 

 

The Windsor Forest Colleges Group  

Achievement by LLDD and Age Range 2015/16 2016/17 2017/18 2018/19 GFE ave 

By LLDD 
(Y/N)  
16-18 

LLDD – Yes 
Leavers 1347 1208 1270  857   
Achievement 
Rate 85.30% 78.10% 77.40% 72.00% 79.80% 

LLDD - No 
Leavers 6272 5670 4603  4733   
Achievement 
Rate 84.00% 83.40% 80.90% 78.90% 82.10% 

By LLDD 
(Y/N)  
19+ 

LLDD – Yes 
Leavers 592 507 365 373    
Achievement 
Rate 82.30% 83.20% 79.20% 79.60% 86.30% 

LLDD - No 
Leavers 4176 3723 3290 3171    
Achievement 
Rate 86.30% 84.30% 84.20% 82.70% 88.40% 
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Achievement Rates for Looked After Children 2017/8 and 2018-19 

Achievement Rates by Specific Cohorts 2018-2019 

  Starts Leavers Completers Achievers 
%age %age %age 
Retention 
Rate Pass Rate Achievement 

Rate 
14-15 aged Looked After Children 12 12 3 3 25.00% 100.00% 25.00% 

16-17 aged Looked After Children 96 92 81 76 88.04% 93.83% 82.61% 

18+ aged Looked After Children 37 32 28 22 87.50% 78.57% 68.75% 

Total Looked After Children 145 136 112 101 82.35% 90.18% 74.26% 
 
 
        

Achievement Rates by Specific Cohorts 2017-2018 

  Starts Leavers Completers Achievers 
%age %age %age 
Retention 
Rate Pass Rate Achievement 

Rate 
14-15 aged Looked After Children 12 12 6 3 50.00% 50.00% 25.00% 

16-17 aged Looked After Children 81 81 71 59 87.65% 83.10% 72.84% 

18+ aged Looked After Children 27 27 22 20 81.48% 90.91% 74.07% 

Total Looked After Children 120 120 99 82 82.50% 82.83% 68.33% 
 

Summary analysis of student performance by ethnicity for 2015-19 

The Windsor Forest Colleges Group  

By 
Ethnicity 

16-18 

  2015/16 2016/17 2017/18 2018/19 GFE 
ave 

Bangladeshi 
Leavers 42 52 39 43    
Achievement Rate 64.3% 82.70% 84.6% 88.4% 82.40% 

Indian 
Leavers 589 471 406  371   
Achievement Rate 85.6% 87.26% 81.8% 77.6% 86.40% 

Pakistani 
Leavers 881 764 678  681   
Achievement Rate 82.1% 84.30% 83.3% 77.8% 82.50% 

Other Asian 
Leavers 279 204 172  193   
Achievement Rate 81.1% 77.9% 75.0% 81.9% 84.30% 

African 
Leavers 237 289 283  273   
Achievement Rate 84.4% 87.5% 85.9% 82.1% 82.30% 

Caribbean 
Leavers 84 104 75  76   
Achievement Rate 77.4% 77.88% 82.7% 86.8% 76.30% 

Other Black / African 
/ Caribbean 

Leavers 42 35 54  84   
Achievement Rate 73.8% 80% 0.0% 73.8% 79.80% 

Chinese 
Leavers  7 10 12  22   
Achievement Rate 85.9% 100% 100.0% 90.9% 88.40% 

White and Asian 
Leavers  150 155 124  110   
Achievement Rate 86.0% 85.8% 83.9% 77.3% 81.80% 

White and Black 
African 

Leavers 47 48 47  43   
Achievement Rate 87.3% 70.8% 83.0% 76.7% 79.30% 
Leavers 192 145 102  106   
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White and Black 
Caribbean Achievement Rate 85.5% 82.7% 73.5% 73.6% 76.00% 

Mixed – other mixed  
Leavers 129 99 95  79   
Achievement Rate 86.0% 84.8% 76.8% 72.2% 78.80% 

White – British 
Leavers 3864 3511 2846  2637   
Achievement Rate 85.5% 81.3% 78.6% 77.6% 81.40% 

White – Irish 
Leavers 33 23 23  18   
Achievement Rate 88.2% 60.9% 73.9% 100% 76.40% 

White – other 
Leavers 619 621 559  579   
Achievement Rate 84.7% 84.5% 80.3% 76.2% 82.90% 

Any other 
Leavers 66 49 101  86   
Achievement Rate 72.8% 79.6% 86.1% 80.2% 81.50% 

Not provided 
Leavers 245 229 170  118   
Achievement Rate 77.6% 82.5% 80.0% 75.4% 77.60% 

 

The Windsor Forest Colleges Group  

By 
Ethnicity 

19+ 

    2015/16 2016/17 2017/18 2018/19 GFE 
ave 

Bangladeshi 
Leavers 32 32 32 25    
Achievement Rate 71.9% 71.9% 71.9% 72.0% 90.40% 

Indian 
Leavers 411 411 411  317   
Achievement Rate 87.3% 87.3% 87.3% 83.0% 88.30% 

Pakistani 
Leavers 517 517 517  373   
Achievement Rate 86.3% 86.3% 86.3% 81.5% 87.20% 

Other Asian 
Leavers 281 281 281  258   
Achievement Rate 87.9% 87.9% 87.9% 81.4% 87.70% 

African 
Leavers 310 310 310  196   
Achievement Rate 76.8% 76.8% 76.8% 80.1% 85.30% 

Caribbean 
Leavers 86 86 86  35   
Achievement Rate 82.6% 82.6% 82.6% 80.0% 85.90% 

Other Black / 
African / Caribbean 

Leavers 33 33 33  23   
Achievement Rate 81.8% 81.8% 0.0% 73.9% 85.40% 

Chinese 
Leavers  37 37 37  11   
Achievement Rate 83.8% 83.8% 83.8% 63.6% 88.90% 

White and Asian 
Leavers  31 31 31  20   
Achievement Rate 74.2% 74.2% 74.2% 85.0% 86.30% 

White and Black 
African 

Leavers 23 23 23  12   
Achievement Rate 78.3% 78.3% 78.3% 100% 84.60% 

White and Black 
Caribbean 

Leavers 38 38 38  24   
Achievement Rate 94.7% 94.7% 94.7% 87.5% 84.00% 

Mixed – other mixed  
Leavers 43 43 43  34   
Achievement Rate 93.0% 93.0% 93.0% 82.4% 84.60% 

White – British 
Leavers 925 925 925  902   
Achievement Rate 86.2% 86.2% 86.2% 85.8% 88.40% 

White – Irish Leavers 12 12 12  5   
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Achievement Rate 75.0% 75.0% 75.0% 100% 88.80% 

White – other 
Leavers 1783 1783 1783 982    
Achievement Rate 88.1% 88.1% 88.1% 80.8% 88.70% 

Any other 
Leavers 61 61 61  66   
Achievement Rate 82.0% 82.0% 82.0% 62.1% 87.50% 

Not provided 
Leavers 46 46 46  130   
Achievement Rate 73.9% 73.9% 73.9% 85.4% 85.70% 

 

Retention 2018-19   Target 90% 

The Windsor Forest Colleges Group Retention Rate split by level 2018-2019 Benchmarks 

Age Group NVQ Number of Number of Retention Rate %age GFE SFC 

QAR Level Leavers Completers (Completers/Leavers) Benchmark Benchmark 

          %age %age 

16-18 E 378 354 93.65% - 94.10% 
16-18 1 1022 885 86.59% 91.50% 90.80% 
16-18 2 1617 1422 87.94% 90.50% 90.00% 
16-18 3 2573 2124 82.55% 91.50% 87.70% 

Total 16-18 5590 4785 85.60% 91.20% 88.30% 
19 + E 1497 1385 92.52% 98.10% - 
19 + 1 910 831 91.32% 96.20% 94.50% 
19 + 2 967 864 89.35% 92.80% 90.40% 
19 + 3 165 132 80.00% 87.90% 86.90% 
19+ 4 5 1 20.00% 83.50% 84.20% 

Total 19+ 3544 3213 90.66% 94.50% 92.10% 

Total All Ages 9134 7998 87.56% 92.80% 88.50% 
 

Attendance 2018-19  Target 90% 

The Windsor Forest Colleges Group Attendance Rate split by level 2018-2019 
Age Group NVQ 

Level 
Actual 
Attendance %age 

Authorised 
Attendance %age 

16-18 E 80% 87% 
16-18 1 71% 81% 
16-18 2 74% 81% 
16-18 3 88% 93% 

Total 16-18 82% 89% 
19 + E 79% 89% 
19 + 1 82% 92% 
19 + 2 80% 89% 
19 + 3 79% 87% 
19 + X 83% 93% 

Total 19+ 80% 89% 
Total All Ages 82% 89% 
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